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Preface

This MANUAL FOR TEACHERS has been prepared as a response to many requests
from teachers who have felt a great need for some help in the preparation and
presentation of the lesson. The teacher who appreciates the responsibility of teaching
God's word is anxious to get whatever help may be found in order to present the
lesson in the most effective way. The author has been a teacher of the Bible for more
than a quarter of a century; many of the suggestions and aids have been used time
and again by him to a great advantage. He now passes these on to other teachers that
they may be a help and a blessing to them. Out of his varied experience these things
are passed on to other teachers so that they may become the more efficient.

Teachers of all grades, from adult classes to the smallest primary class, will find
many practical suggestions which will enable them to do more efficient service. In
this MANUAL FOR TEACHERS will be found the basis of correct interpretation, of
knowledge of the facts, of statements of principles, of legitimate inferences, of
maxims of experience, on which the teacher may securely stand, and adapt his
instruction to the particular grade he is teaching. Many young teachers will find that
this handbook is indispensable; it covers many phases of the teacher's work, and is
based upon sound pedagogical principles.

May the Lord bless each teacher in an effort to be more faithful and efficient in
teaching the word of God.

H. LEO BOLES.     



Manual for Teachers
__________

Why Are You a Teacher?

What decided you to become a teacher? What motive do you have in teaching? Why are you a teacher ? Were
you led to become a teacher because no one else could be had? Did you want to teach because some other had
failed and you thought that you could make a success? Did you begin teaching because you had children and you
were so interested in your own that you would teach others in order to teach your own children? Would it not be
well to inquire into the secret recesses of your own heart and make a self-examination in the fear of God and see
whether or not you were and are still prompted by the right motives? Have you had it in heart to teach, and do you
love to teach?

Every teacher should be "apt to teach. " There is something in the kingdom of God that every one can do;
every member of the body of Christ has some work to do. Each member can do his own work, and no one can
do that work for you. You may do a similar work to that which others are doing, but you can do your own work,
and no one else can do that for you; neither can you do the work of another. Is teaching the best work that you are
suited to do in the church? Teaching is a very vital part of the work of the church; it is of the greatest importance,
and you should make such preparation as is possible for you to make. Every teacher should take his task seriously,
and prayerfully perform the work well. Our word "resolution" has two very different meanings: one is
"determination, " the quality that perseveres in striving for the attainment of an object, no matter how difficult the
task. The other meaning is "dissolving, " a separating into constituent parts or elements. Either meaning may apply
to a teacher's resolutions. Let the teacher now resolve that in the fear of God he or she will appreciate more fully
the responsibilities of a teacher, and will measure up to these responsibilities.

Importance of Promptness

Too much emphasis cannot be placed on promptness in beginning the recitation. When the time has arrived,
the teacher should begin the recitation at once; there should be no delay in beginning the lesson. Very likely all the
members of the class will not be present when the time arrives, but the teacher cannot afford to wait a single minute
on anyone. The fact of your waiting on someone will never hurry that one; neither will it break the habit of
tardiness. The teacher should be there promptly, and the members of the class should know that not a minute will
be delayed from the appointed time to begin the lesson. If it is once understood that the teacher will wait for some
members of the class to assemble, some of them will be encouraged to be tardy. No one will inconvenience himself
by hurrying to the class when he knows that the teacher will wait for him.

If the teacher will set the example and let it be known that not a moment's delay will be had for anyone, the
students will be encouraged to attend promptly. There is but one other thing as detrimental to the interest of the
class as failure to begin promptly, " and that is a failure to close promptly. The teacher should watch the time and
be prepared to close the recitation promptly; very little good is accomplished by holding the students after they
know that the recitation should be closed. It is a waste of time and a great inconvenience to the other classes in the
school for one teacher to hold the class after all others have closed. Extraordinarily long sessions, longer drawn
out by excessive talking upon the part of the teacher, will kill the interest and destroy the good effect of an
otherwise good recitation.

The Teacher That Boys Like Best

In a large group of boys who attended" Sunday school regularly, a test was made to find out the kind of a
teacher that boys like best. The boys were free to express themselves and were called upon to do so. It may be that
their judgment was not sound as to what teacher was the best teacher, but the experiment revealed the kind of a
teacher that they liked best. Practically all of them said something to the effect that their teacher must be athletic,
a good sport, full of pep, a good mixer, sincere, interested in his pupils, a real pal, and one who lives what he
teaches. Further attributes or characteristics of their ideal teacher were expressed as follows: "We
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want one who says, 'Johnny, wiggle this way, ' and not say, 'Johnny, don't wiggle. '" "He must not be so different
as to be conspicuous. " "He 'must keep order without being cross all the time. " "He must be good, not appear to
be good, or pretend to be good. " "One who talks heart to heart with a fellow. " "A man who is a boy who has
never grown up in his relations with boys. " "One who can push the boys in the class ahead in leadership. " "One
who is not grouchy. " "One who doesn't give advice, but shows us how. " "One who will be a companion and not
an old deacon. "

When asked about -the kind of teaching that they wanted, this group of boys answered: "We want a teacher
who has prepared his lesson and knows what he is teaching. " "One who starts his task with a kick and makes it
snappy all the way through. " "One who does not give too much talk about things we do not understand. " "One
who is full of the lesson; full of general background. " "One who has a good story to tell to illustrate the lesson.
" "One who gives the members of the class an opportunity to talk. " "One who gives the lesson straight from the
Bible. "

The Teacher That Girls Like Best

A similar experiment was made with a large group of girls; the girls were older than the boys who were asked
the same question. They all agreed that their ideal teacher was young in spirit, though not necessarily young in
years, was well-educated and had a pleasing personality, was personally interested in each girl, impartial, sincere,
sympathetic, and understanding. The further qualities, though not so picturesquely stated as by the boys, are as
thought-provoking for teachers of girls. The girls wanted a teacher who was an example for girls in dress, action,
and talk; she should be well-dressed and neat; refined and attractive. Her voice should be gentle, and she should
have good manners; she should use good English. "Girls like a teacher who is old enough to understand them, and
yet young in spirit, ready to sympathize, and enter into class activities with real, sincere enthusiasm. " "One who
will give the girls something to do, and does not do all the talking herself. " "She must not preach every Sunday;
most girls like class discussions. " She should have a thorough knowledge of the Bible and modern-day application
of its principles; she should be able to explain Bible truths and know their value in the lives of girls.

Furthermore, the girls expressed themselves with respect to their ideal teacher, and said that she should be
regular and punctual in attendance at the class; they did not like to be changing teachers; they "detested" having a
substitute teacher who did not know the lesson, or who was not prepared to teach the lesson. She should know
the Biblical and geographical background of the lesson, and be able to draw out some important truths from every
lesson which would help girls in their everyday life. The teacher should understand girls of the present day, and
not try to make them fit the mold of girls of ancient days.

The Teacher That All Like Best

It would be interesting to hear adults give their characteristics of a successful teacher. There are certain
qualities that every one admires in teachers; each student may have his own ideal of a teacher, but there are some
traits which enter into every one's ideal teacher. A class of old men and women does not need the sort of leadership
that a class does which consists of young married people or college students who are eager for live topics and
helpful discussions. There are classes of business girls, factory workers, middle-aged mothers, mature
businessmen, society women, mixed classes of every age above the teen age, all of whose members need help in
holding their conduct true to Christian standards, but for whom the line of thought and methods of teaching differ.

A teacher of any class must be young enough in spirit to be interested in his subject and in his students; he
must be alert as to the requirements of a teacher. A teacher of a Bible class must care enough about the individual
members of his class to make an effort to draw the backward ones out of the shelves in which they persistently
take refuge. It is strange, yet true, that many a person who has a fairly good opinion of himself, who may even be
egotistical, is nevertheless troubled with an "inferiority complex" when it comes to expressing his opinion in a class,
A
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member who thinks the leader does not care about his or her opinion is likely to become irregular in attendance,
if not to drop out of the class altogether. It is the teacher's work to keep every one interested in the class and in each
lesson. The teacher who can do this is a teacher that all like.

As a rule, the majority of adults prefer, as do the younger groups, a teacher who is a leader rather than a
lecturer. Adults like to have a share in class discussion; they like to express themselves, hence they are glad of the
opportunity to do so; the teacher should tactfully open up the way for each member to express himself. If the
members of the class feel that they are needed, or that their opinion adds interest to the class, they appreciate the
teacher the more. They do not like a teacher that preaches a sermon to them; the teacher should not be a competitor
of the preacher. It is one method to teach people in an interesting way, and quite a different method to preach a
sermon with a great truth in it. It is an excellent plan for the leader to present the lesson topic in a clear way for
perhaps fifteen minutes, and then devote the remainder of the class period to discussion by the members. This is
a good method for teachers of adult classes.

The Original Teacher

Some one has said that quotation marks may be placed around every teacher. There is a large element of truth
in this. The truths that are taught have been taught by others; the methods that are used in presenting these truths
have been used by others—in fact, there is but little that is new or original with any of us. We learn by the common
process that others have learned; we teach in the same way that others have taught. It is not expected that we deviate
very far from the methods that others have practiced. While this is true, yet there can be originality on the part of
every teacher. All successful teachers have it in a large measure. They do not originate the truth that they teach; it
is old. They do not originate many methods; all these methods have been practiced for ages. But when a teacher
puts his personality into his work, he is putting original matter into his teaching, because no two teachers have the
same personality.

Originality of method is not essential to success. Many Bible-school teachers teach in the day schools, colleges,
or universities. They bring the same methods that they have used in teaching other subject matter into the Bible
school. Methods that have been used successfully in one school may be used, successfully in another. Tried and
true plans in teaching other subjects may be used in teaching the Bible. In fact, these plans and methods may be
far better because they have been used in teaching other things. However, all plans will seem new and fresh if they
are presented with the original personality of the teacher. The teacher may borrow methods, but he cannot borrow
ideals, purpose, and enthusiasm. Whatever plans he uses, he must put himself into them so thoroughly that he
makes them his own, and, hence, there is the mark of originality about them.

The personality of the teacher is different from that of any other persons. As no two people are alike, no two
teachers are alike. In proportion as the teacher pours his personality into his teaching, that teaching will be original.
Some literary experts have said that there are only about a dozen different plots, and that all the stories that have
ever been spoken or written are merely variations of these ancient themes. There may be some truth in this, but
there is a wide difference in the personalities of those who tell or write the stories. Teachers whose hearts are in
the work put more of their personalities into their teaching and make their teaching original. Every teacher gains
immensely by thinking constructively regarding his work. There is the spirit of adventure and daring in doing
things in a new way which gives originality to the thoughtful teacher.

The Bible-school teacher should esteem his work very highly. It is one of the noblest works that man can do.
A little different twist on a lesson plan, a twist all one's own, gives the teacher a zest and zeal for his teaching. A
new face on an old method doubles its value for both teacher and pupil. The teacher should be a subscriber to one
or two journals that are published to help the teacher. He will find new and fresh suggestions that may be used in
his work and give the touch of originality to his teaching. "Whatever is worth doing is worth doing well" is an old
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adage. There is no better work than teaching in the Bible school; hence, it should be done well. The teacher by
giving prayerful thought to his task will be original enough to be both interesting and enthusiastic in his work

The Teacher's Preparation

When the teacher is not successful, it is usually his own fault. Generally failure on the part of the teacher is
due to a lack of preparation. Often teachers do not make the necessary preparation for their work. Many teachers
wait until Sunday morning before they make any preparation, and then have so little time for the lesson that they
are wholly unprepared to do efficient teaching. One of the real needs today in nearly all of the churches of Christ
is teachers who are truly prepared to teach the word of God. Success as a teacher is not a haphazard affair; it is not
a matter of chance or luck; it is the result of a well-planned work persistently carried out.

The teacher should begin the preparation of the lesson for the next Sunday well in advance. Sunday afternoon
is a good time to read the lesson for the next Sunday and get the subject clearly in mind, so that he or she can think
on the lesson during the week. It is well to read the lesson text from the Bible and get the general connections of
the lesson text with other portions of the Bible. The general setting of the lesson text should be understood; the
subject of the lesson should be thoughtfully considered; the plan should be observed; and the teacher should then
read parallel Scriptures and other general information that may be had on the subject. The lesson text should be
examined closely and the import of the Scripture should be understood. The teacher will then be ready to do some
constructive thinking and planning on the lesson during the week. Sunday morning the teacher should review the
lesson and fix definitely in mind the teaching points of the lesson. Consideration should be given to the best
methods of presenting these points to the class.

One of the essential things on the part of the teacher in the preparation is prayer. No teacher is prepared to
teach God's word who does not approach the study with prayer and continue the preparation in prayer and the
presentation of the lesson with prayer. The sincerity and persistency of prayer will help in comprehending the
lesson and in presenting it to the class. The apt teacher will review the last lesson and let the review of the last
lesson be an introduction to the present lesson. The teacher should remember that the chief purpose is to get the
entire class to understand the lesson and to receive the word of God into their hearts. There are some minor details
of the lesson which need not be considered. Some teachers spend the entire time on those details which have but
little significance in the lesson. The teacher should, in the preparation of the lesson, select the salient points and
drive these points home, no matter what else may be omitted. If these chief points are not emphasized, the recitation
may be a failure.

The teacher should note the time that should be given to the chief points of the lesson and not give too much
time to one thing. He can plan the recitation by selecting and collecting such material as may help to enforce the
main points of the lesson. Every wise teacher will have teaching material ready to present to the class. This will be
presented in an earnest, enthusiastic, and interesting way. The teacher must create interest in the class. Such
methods should be used as will beget the greatest interest in the subject that is being taught. The teacher will learn
by experience that one method may be used for one subject and that an entirely different method should be used
for another subject. The interest should not be permitted to wane. The last minutes of the recitation should be the
most interesting. The students of the class should be dismissed when the hour is up with a high interest in the
subject. This will help in regular attendance and will be a mark of a successful teacher. The chief aim of the teacher
must be that of leading the students into a fuller knowledge of God's will and into a closer fellowship with him.

What a Teacher Should Know

There are many things that the teacher ought to know, and some, of course, that every successful teacher does
know. The knowledge of the teacher should be as broad as the general range of Bible subjects. His knowledge
should be as accurate
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as it is possible for it to be. His knowledge should be organized, so that he may be able to use upon demand all the
knowledge that he has gained upon Bible subjects. The apt teacher has his knowledge so well organized and
classified that he can draw on it for any special subject.

One thing that the teacher should know is the nature of the child mind. The process of learning, as well as the
process of teaching, should be known. The powers of mind should be known, and the functioning of these powers
ought to be understood by the teacher. It is not necessary that the successful teacher have a complete and
exhaustive knowledge of psychology, but certainly the teacher should have the practical knowledge of the nature
and laws of mind which enable him to distinguish among the various faculties and discover the capacities and
needs of the child in learning. A knowledge of mind in general, its nature and its order of development, should
be understood. The laws governing perception, understanding, judgment, memory, imagination, the emotions,
affections, and desires, as well as the will, should be understood by the teacher. He should understand some of the
laws that govern mental attitudes.

Another thing that a teacher should know is the subject that he is to teach. He should know not only the
subject of the lesson, but he should have a thorough knowledge of the Bible. He should know the general divisions
of the Bible—its history, law, poetry, and prophecy; he should know the simple divisions of the New Testament,
as the Gospels, Acts of the Apostles, Epistles, and Prophecy; he should know the life of Christ; he should know
in a general way the miracles and parables of Jesus. Many teachers have given but little attention to gaining a
general knowledge of the Bible. It is advisable to know something about the different translations of the Bible. No
teacher can learn too much about the Bible, and certainly no teacher should attempt to teach without knowing the
general outline of the Bible.

The teacher should know how to teach. He should be acquainted with the different methods used. He may
then use such methods as are best suited to the lesson in hand. He should know the subject matter of the lesson
and the capacity of the child mind, so that the lesson may be suited to the understanding of the child. One who
desires to be successful in teaching will try to qualify himself with a proper knowledge of these vital matters.

The teacher should know how to arrange the teaching material in an orderly way. The lessons presented in
the quarterlies may be followed with profit, as these are arranged in chronological and logical order. However, the
teacher does not want to be a slave to the lesson helps. He should know the important points of the lesson and
arrange and present these in a way that will appeal most strongly to the class. Pupils should be led gradually from
that which they know to that which is unknown to them. There is a logical way by which these steps may be taken.
The teacher should know them. First, the facts may be presented; then the principles which underlie the facts; and
then the application of the principles should be made. Thus the pupil may be led from mere knowing to that of
doing—from the theoretical to the practical.

Four Things for the Teacher

There may be many things which are essential to the successful teacher; there are at least four that are
necessary, if success is attained. These may be considered as fundamental; hence, they are of the greatest
importance. The Gospel Advocate series of literature has been prepared with these four points in view; the writers
of the lessons have kept them constantly in mind. The teacher that does not learn these things and use them will
be a failure.

The first of these fundamentals is the question. The wise teacher must know how to ask questions. Questions
set the pupils to thinking, and but little good will be accomplished if the teacher is unable to get the students to
think. Questions draw out whatever knowledge or information that the pupils have; they also train the pupil in
expressing what has been learned. If the student will express himself, this will fix the truth or principle upon his
heart. Few teachers take the trouble to study the questions that they ask. They should be dearly and definitely
stated, so that the student can grasp the meaning at once. The teacher should let the student answer the
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question, and they should be thought-provoking and in such form that the student can express himself definitely
on the point asked.

Another fundamental that a successful teacher must observe is the use of apt illustrations. Jesus, we are told,
used many parables. On some occasions he used only parables in his teaching. Illustrations help to clarify the
subject and enforce the lesson on the minds of the pupils. Sometimes they are the best part of the lesson. They
create a deep and abiding interest and help to adjust the attitude of the pupil to the subject in such a way that the
lesson can be remembered. Many of our Bible-school lessons are based on stories. Nearly all of the lessons in the
life of Christ . can be put in story form for children, and illustrations have a very important place in the story of
the lesson. If an illustration from everyday life can be placed along the side of the Bible story, this will help the
student. Teachers ought to study the art of illustrating the lessons,

A third fundamental is the application of the lesson. The teacher is not merely teaching theory, neither does
he need to be cramming the minds of the pupils with dry facts and dates. The Bible is the most practical book in
the world; therefore, its lessons are practical. But little good is done if the student does not see and feel the
practical application of the lesson. While illustrations will help to fix the lesson on the mind, the application of the
lesson fixes it in the lives. The question should be raised by the teacher as to how the lesson may be practiced by
the boys and girls. Expressions should be had from the class as to how they may practice what has been learned.
The successful teacher will always either make the application of the lesson to the pupils or have the pupils make
the application to themselves.

The fourth fundamental is the consecration of the pupil. The teacher must seek in the beginning and in the
closing of the recitation hour to bring the pupils to the point where they will consecrate themselves to the service
of God. All Bible truth that may be learned should be used to the end to consecrate the lives of those who are in
possession of the truth. The teacher should ask, "Why am I teaching ?" Surely no teacher teaches for self-glory or
to entertain or merely to impart information. Every teacher ought to teach because he or she loves the truth of God
and loves the salvation of souls. The consecration must first begin with the teacher. If the teacher is not
consecrated, then he cannot move the students to consecrated lives.

Successful Teaching

What is successful teaching? Of course, a successful teacher does successful teaching, but many have not
learned what is successful teaching. The Gospel Advocate series of literature is prepared and well adapted to
successful teaching. The teacher would do well to study the plan of the lesson, the approach of the lesson, and the
development of the lesson. All of these should be observed and given careful attention by those using the literature.

Some teachers think that they are successful if they can get together a large class— in fact, they measure their
success by the size of their class. That teacher is usually called a success. This may be one mark of a successful
teacher; but, again, it may not be. Certainly it is an element of success, other things being equal, for a teacher to
be able to hold regular attendance to his class. The point here is that this within itself is not necessarily a mark of
successful teaching. No one can teach without a pupil; no one can teach who does not know that which he
proposes to teach; hence, it is essential for the teacher to have pupils and know what to teach.

Successful teaching is imparting Bible truth to others and building them up in the things of God. If the teacher
does this and encourages the pupils to live as Christ would have them live, then that teacher's work will be a
success. The mere presence of so many in one class means nothing if the work does not help them to grow
spiritually. Teaching must please God. If a teacher can satisfy his own mind that he has taught as Christ would have
him do, then he may claim to have done successful teaching.

Some count their success as a teacher in the maintenance of good discipline. It is true that a teacher must
maintain good discipline; that such is a mark of successful teaching, if other things are equal; but if the pupils have
learned nothing about the Bible and if their hearts are not filled with love to God and Christ, if there is not a
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desire in their hearts to live as God teaches them to live, then the excellent discipline maintained has been
maintained fruitlessly. Very little good has been done, and the teacher cannot be classed as a success. Discipline,
attention, reverence, all are necessary, but they are only means to an end; they are not the end itself with a
successful teacher.

Some teachers estimate their success as teachers in terms of their personal popularity. The writer has known
a number of popular teachers who were not successful teachers. If these teachers know that their pupils admire
them and love them, they are satisfied. It is granted that teachers should have the admiration of the pupils, but
popularity is not within itself a mark of successful teaching. After all, the aim of the teacher should be to win the
pupils to love the Divine Teacher and not merely to love the human teacher. If the teacher has not won the pupil
for Christ, the teaching is not successfully done.

The Discouraged Teacher

There are many disappointments and discouragements in life. Sometimes disappointments produce
discouragement. The work of a teacher of the Bible is no exception. The earnest, conscientious teacher will be
disappointed in some of the pupils and some of the recitations. However, teachers must learn to let discouragement
have as little effect as possible on their teaching. No teacher can do well if he is discouraged. He is not at his best,
and the pupils will soon feel the effect of his discouragement. The purpose of the class will soon be destroyed or
lost sight of when the teacher and pupils are both discouraged. If the teacher cannot overcome his discouragement,
it would be better to give up the work to another teacher, or take another class himself. Every teacher should make
it his or her determination to overcome or conquer all "discouragements.

Sometimes discouragement comes from ill-prepared lessons. The teacher does not take time to prepare the
lesson as it should be and goes before the class in a careless way. Such teachers should expect that the class would
reflect the same spirit. A sloven preparation on the part of the teacher suggests carelessness and indifference to the
members of the class. When the teacher prepares thoroughly the lesson, one source of discouragement has been
eliminated. Sometimes teachers are not in full sympathy with the pupils, and the class soon feels this and will not
cooperate with the teacher to the best advantage. This is another source of discouragement. The teacher can prevent
this by cultivating genuine sympathy for the pupils. Teachers should seek to understand the pupils and try to
approach them with the lesson in such a way that sympathy will be created. Sometimes teachers are not prayerful.
They go about their work in a mechanical way. They seek intellectual preparation, but fail to put their heart into
the work, and become discouraged. Prayer will help to keep one from being discouraged.

There are enough rewards in faithfully teaching God's word to keep every one encouraged. If one is teaching
for the love of God, seeking the greatest good of his pupils, he has sufficient grounds for the greatest
encouragement that can come to one in the work of the Lord. There are precious truths that are to be taught; the
handling of these truths by the teacher in a reverent way will prove a blessing to the teacher; hence, they become
the source of encouragement. Again, the fact that a teacher is teaching for the glory of God is another source of
encouragement. A teacher should rise above the plane of duty and do the work with pleasure because it is pleasing
to God. Again, he should think of the good that may be done and the lives that are being blessed by the truth of
God. This will give sufficient ground for the greatest encouragement. There is no real excuse for discouragement.
Bible teaching is the most important work that one can do. There is no greater work in the vineyard of the Lord.

If one becomes discouraged, he should seek to know the source of his discouragement, and should remove
that source. If there is anything wrong with the teacher, he should rid himself of it. It may be that there is some
favorite method that has been followed which has proved unsuccessful. The teacher should abandon that method
and seek other methods. Success may be found in that way. Whatever may be the trouble, when found, the teacher
should remove it.
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Maxims for Teachers
1. A teacher should teach for the salvation of souls and for the glory of God.
2. Love of the work of teaching leads to faithfulness, and faithfulness leads to success.
3. Time should be taken to prepare for every lesson before going before the class to teach.
4. The bee gathers honey from every flower; the teacher should gather instruction for his class from every

book and magazine and newspaper that he reads, and from every circumstance in life that he witnesses.
5. It is impossible to be such teachers as one ought to be without thinking much about the great and ultimate

object of all instruction.
6. The teacher should form right habits in every student; then fix great fundamental principles in the mind;

then urge and encourage the students to follow these principles.
7. A good teacher will study the character, home surroundings, and habits of life of each student.
8. A successful teacher will study the character and imitate the conduct of Jesus, the Great Teacher.
9. A teacher should seek to get a clear idea of every subject taught, and accurately express and forcibly

impress that subject upon the students.
10. In order to teach children successfully, the teacher should remember that he or she was once a child;

hence the teacher should call up the feelings and impressions of childhood.
11. It is important that the teacher be cheerful; complaints and criticism should never be made by the teacher;

encouraging suggestions will have the greatest effect.
12. A teacher cannot make the students love her; she must love them, and love begets love.
13. The teacher should plant some seed thought or fix some fundamental truth in the hearts of the students

at every recitation.
14. The fundamental truths of the Bible and basic principles of life should be frequently and faithfully

reviewed.
15. There should be a passion for the salvation of souls in every teacher; a fervent and unslumbering desire

to win souls to Christ should keep every teacher enthusiastic.
16. The teacher may often do great good by visiting the children in their homes; nothing will please parents

more than have the teacher interested in their children.
17. It is well to question each student about the books, magazines, or stories that are read during the week.
18. Never ridicule the opinions expressed by a student; listen patiently to them, and correct them if they are

in error.
19. The teacher should render service gladly and prayerfully; when a question is asked, the teacher should

answer it kindly.
20. If the question cannot be answered correctly, the teacher should be frank to confess that fact; but be sure

to get the information for the student, if it can be had.
21. Teaching the Bible is one of the most important objects for which one lives; the teacher must not become

weary in well-doing.
22. Be alarmed at yourself when you have any desire to be excused from the great work of teaching the

Bible.
23. Punctuality, on the part of teachers, is of vast importance; the teacher is an example to the student.
24. Mildness of temper and kindness of manner should be especially cultivated by teachers of the Bible.
25. Every teacher should feel a great responsibility in keeping order during the recitation; seek to keep each

student interested, and there will be no trouble about order.
26. Partiality should never be shown to any student in the class; favorites in the class defeats the good that

may be done to others.
27. A teacher may admire the conduct of some students more than that of others, but should love the souls

of all alike.
28. Every teacher should learn to talk with each student personally about the welfare of the soul and the

spiritual life.
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29. The teacher who is interested in the lesson never fails to interest the students.
30. It is difficult to give rules for teaching; much will always depend on the good sense and piety of the

teacher.
31. The life of the teacher is the life of his teaching.
32. The known and unrepented sins of the teacher are the teachers of sins.
33. The teacher who neglects prayer seems to expect he can do God's work without God's help.
34. The teacher who does not seek to win souls is like a pearl diver who keeps the shells, but throws away

the pearls.
35. A good man or good woman may not be a good teacher, but a bad one cannot be a good teacher of the

Bible.
36. An ignorant teacher is like a blind torchbearer with an unlighted torch; he holds it up, but it gives no

light, and he does not know it.
37. A teacher of the Bible who is not faithful may be doing the devil's work— ruining souls.
38. A teacher may tell students the way to heaven; but if he travels the road to hell, the student is likely to

follow the example rather than the precept.
39. The highest joy of a faithful teacher will be to say before the Judge of all, "Behold me, and the children

thou hast given me. "
40. The devil has a large school, and teaches most effectively those whom the teacher neglects.
41. If the teacher is "proud" of what he has done, that is his reward; he will have none from Christ.
42. It is strange that some teachers think that feeding others is the same thing _ as feeding themselves. No

teacher can serve in the ranks of the devil, and receive wages from Christ.
43. The teacher who teaches carelessly seems to expect God to do his work— teach the truth.
44. Teachers should be courteous to every student; courtesy is cheap; use it freely.
45. The habit of faultfinding will destroy respect and promote dislike.
46. Successful teachers are ever on the lookout for new members to enroll in the class.
47. Begin the recitation, continue it, and close it with prayer.
48. The teacher should learn the cause of absence of students; if the absence is caused by sickness, the

teacher should visit the home. ,
49. Teachers should have teacher's meetings and, encourage each other in the great work of teaching the

Bible.
50. The rewards of a teacher are held in store for the future life; some rewards are received here.

Influence of Teacher on Pupils

Every one has some influence on some one else. It is said that no two lives ever touch and remain the same
as they were before they touched. Impressions received modify the life in some way. This is especially true with
respect to teachers and pupils. The teacher has a very important place in the life of the pupil. He may make or mar
the character of the pupil. All teachers should appreciate this fearful responsibility. The teacher has the
responsibility of teaching the truth, not error; he also has the responsibility of impressing the life of the pupil in
such a way that he will be a blessing to him.

No Bible teacher can get very far with his class during the lesson hour. It is too short to accomplish very much
in a definite way. Some are too restless to remain quiet during the recitation period. The teacher needs to known
how to overcome such hindrances and to gain attention and create interest in the lesson. Some teachers have not
learned the art of getting down with the pupils and of getting very close to them. If the teacher will learn this art,
greater good can be accomplished. If one can get into the heart and life of those taught, that one has such an
opportunity to influence them for good. The truths of God are sufficient to open the way for this vitally important
work. Teaching God's word is a golden opportunity to do good, but it is a fearfully responsible position to occupy.

Every teacher ought to seek for the opportunity to have a little private chat with each pupil. The teacher that
really means business will get each pupil by himself as often as possible, and will seek in the conversation to make
a good impression.
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More good can be done oftentimes in this quiet, private way than will be done during the class hour. The teacher
should know the special likings of the pupil. If possible he should know the pupil's "hobby" and make this an
approach to his heart. The wise teacher will know how to do this, or will study how to have the greatest influence
on those he teaches. Successful teachers learn the favorite employments, sports, books, secret ambitions, and
desires of the pupils. Pupils will confide in such a teacher.

Where it is possible the teacher should visit pupils in their homes, or have them to visit his or her home. It
may be possible and profitable to have a group of students in his home or in the home of some of his students. To
write an occasional letter or card to each of his pupils puts the teacher in close personal touch with them. Young
children especially, and even older ones, are responsive to the interest that the teacher takes in them—in fact, we
all appreciate the interest that others take in us.

The time given to pupils by a teacher is not wasted. The tactful teacher will not talk religion at the pupil, but
will "talk religion with the pupil. It is wise to let them do part of the talking. One should be alert and quick to
observe the errors that may be expressed by the pupil and correct these. Such occasions often open the way for
the teacher to impress a truth. The chief point is to get close to those you teach and influence them for good. This
implies that every teacher is consecrated to the Lord.

What Should Be Taught in the Class

Paul, in addressing the elders of the church at Ephesus while he was at Miletus, told them that he had not
failed to declare unto them anything that was profitable; he did not mean the things which were merely interesting
and profitable to himself, but the things which were profitable to them. The teacher is prone to dwell upon those
things in the classroom which are interesting only to the teacher. Instead of becoming interested in the things which
are interesting and profitable to the student, the teacher discusses those things which are of great interest only to
the teacher. This is a mistake. Sometimes teachers are inclined to raise and discuss social and economic problems;
again they will raise questions of "textual criticism" and "higher" and "lower" criticisms of the Bible. All of these
are above the level of the student, and the time is wasted.

One good way to avoid unprofitable themes is to become familiar with the student's background, his thinking,
his ambitions; a social hour spent with young people and adults has an important bearing upon the successful
efforts of a teacher. Teachers should learn as much about their students as they can in order that they may help the
students by rendering the best service possible. Every lesson should be presented on the level of the students that
are taught. This is a sound argument for properly grading and classifying the students. The teacher's vocabulary
should be suited to the level of the students; the teaching will be unfruitful if the teacher uses language and terms
far above the level of the student. The lesson should be brought in spirit and language to the level of the student.
The wise teacher will select such terms and present such material that the mind of the student can comprehend.

The Groundwork of the Lesson

The art of teaching is a rare accomplishment. Not every one who proposes to teach is apt to teach. The teacher
should decide whether or not he is to teach the lesson or teach the pupil. It is one thing for the teacher to have a
knowledge of the subject matter and lecture the class or display his knowledge of the subject, and it is quite another
thing to teach the pupil. In teaching the lesson, the teacher has the lesson as the goal; in teaching the pupil, the
teacher has the heart and life of the pupil as the goal. A teacher implies a pupil; nothing is taught unless something
is learned. The teacher may attempt to teach, and even think he is teaching, but there is no real teaching going on
unless there is some learning going on.

The teacher that is successful is not satisfied with just a. knowledge of the lesson. In the Gospel Advocate
series of literature there are suggestions for a broader view of the subject than merely the outline and list of
questions. The teacher should understand fully the background of the lesson. If the lesson text is in the New
Testament and reference made to the Old Testament, the teacher should be familiar
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with the history of the Old Testament. If the lesson is found in any of the epistles, the teacher should be familiar
with the history found in Acts of the Apostles concerning the church to which the epistle was written. A broader
study and a more thorough study should be made by the teacher of the lesson than that which is found in the
quarterly. No teacher should be satisfied with merely "getting by" with the lesson. It is very poor teaching when
the teacher does not know any more than is found in the quarterly. The quarterlies give suggestions and may be
followed as a guide in the study of the lesson, but the comments are brief and are intended only as a brief study
of the lesson and not a full investigation of the subject. A teacher in the lower grades should not only study the
Primary Teacher, but should study the Teachers' Manual and any other commentary on the lesson.

A full knowledge of the subject which is being taught will demand respect from the pupils toward, the teacher.
If the pupils see that the teacher does not know much about the lesson, they will soon lose respect for his service.
When pupils lose respect for the teacher, it is time to get another one. The fullness of knowledge on any subject
gives life and solidity to the teaching. If the lesson is to have" that interest that it should command, the teacher must
put more in it than that which is merely recorded in the lesson helps. A very successful teacher, whom the writer
knows, would remark to the class that it should get all that is written in the quarterly, and that he would give them
something extra during the recitation. By this means the class would get a broader view of the lesson. The historical
background, the geographical setting, the facts -in regard to Oriental customs, and the exact meaning of the words
and phrases used in the lesson help to throw light on the subject.

The teacher should be resourceful. This requires a thorough knowledge of the subject that is to be taught. He
or she should have a good stock of illustrations and stories to enforce points. Apt illustrations give added interest.
All Bible-school teachers should fill their mental reservoirs so that appropriate material will always be ready. So
much depends on the background that the success of the teacher will be determined by his wide range of
knowledge on the subject. If the lesson be on faith, then the Old Testament examples of faith can be used; if it be
on repentance, numerous examples on that subject in the Old Testament may be cited as illustrations; if the lesson
is on the love of God, examples of God's love for man will add much in impressing the lesson.

Recitation of the Lesson

Much depends on this part of the exercises of the school. It is in the recitation that the merits or demerits of
the teacher are brought out. The important time has arrived when the recitation begins to accomplish the greatest
good. In fact, the teacher came and the students assembled for this moment; the time should not be wasted, but
should be used to the greatest advantage. The lesson is before the teacher, the important task of teaching is now
begun, and the goal must be reached; the recitation must be a success, or else very little has been accomplished.
Several things are to be considered in making the recitation a success. First a proper salutation to all of the
members of the class will often win the hearts of the children. No set form for saluting the class is given here, but
the teacher that fails to manifest some interest in the class in this way will very likely fail in instructing them. A
pleasant smile or kind word goes far toward winning the love of a child.

A brief prayer—probably a sentence prayer—is in order in beginning the recitation. The preparation of the
lesson is supposed to have been made, and the students are now assembled to recite, and the recitation can best
be conducted with closed books. The teacher should train the class to recite with closed books and thus encourage
the preparation of the lesson before assembling. Of course, books may be opened for reference, or confirming
some point raised; but the best results will be had in the recitation by teacher and students proceeding with closed
books. The teacher should instruct the students, especially the' smaller ones, the proper position of posture; all
should be taught to sit erect and look at the teacher. Each student should be taught to speak distinctly in reciting;
some prefer to teach the younger ones to stand while reciting. The teacher should stand in front of the class so that
each student can see the teacher. In many places even the smaller students must sit on long benches suited for
grown people, and the teacher sits at one end of the bench or pew; this is a bad position for the teacher to occupy.
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Sometimes it is necessary for the teacher to read the lesson text; this may be done in the lower grades; but for
young people and adults it is supposed that they have already in mind the contents of the lesson text, and the
teacher may proceed with the lesson, omitting the reading of the lesson text. The background and historical data
of the lesson should be presented by the teacher. Sometimes this is done by giving the location and setting of the
lesson text; sometimes it may be done by showing the relation of the present lesson to preceding lessons. The
historical and geographical connections may be established at the beginning of the recitation. Then may follow the
questions and answers; these may be interspersed with brief discussions on the points brought out. Questions to
draw out what the child knows and to get it to express itself should receive"'careful attention. Someone has aptly
said that a successful teacher should follow this rule: "Never tell a child anything you can make him tell you. "

It is well for the teacher to save a few moments for a brief review of the lesson; in this review there can be
a summing up of all the salient points of the lesson. An application of the moral of the lesson may be made. In fact,
a proper application of the lesson should be made so that each student can get some practical help from the lesson.
The teacher should not lose the opportunity of drawing a practical lesson and making application of it so that
character may be formed on righteous principles.

Class Enthusiasm

Every Bible teacher should desire to arouse in his class enthusiasm, and strive to maintain a high degree of
interest. There will never be class enthusiasm until there is teacher enthusiasm. All interest that is sustained must
originate with the teacher. He is the generator of enthusiasm. He should go before the class brimful of life. He will
never be able to get more enthusiasm in the class than he has himself, and may not be able to raise it that high, but
it is certain that the class will never have any more than he has.

It is difficult to arouse and sustain enthusiasm in Sunday Bible classes. The class meets only one time during
the week, and much of the interest and enthusiasm that may be kindled at one meeting of the class will wane before
the class meets again. This is a difficulty that teachers must learn to overcome. One way that it may be done is by
the teacher's assigning some homework. This homework will help to sustain the interest in the study. Homework
may be in the form of questions, as research work for older pupils; the adults and young people may have
questions which call for a reasonable amount of research; the younger pupils may be assigned memory work, story
work, and some research work—anything to bridge the space between Sundays so that the interest may be kept
up.

Enthusiasm in Bible study must be gendered by wholesome methods. The teacher may be sure that the class
will never become zealous Bible students if an interest is not aroused in the study of God's word. The social
features of the Bible school may be emphasized, but these will never create an interest in Bible study; class parties
may have their place in the school, but they will never arouse interest in the study of the Bible. There must be an
awakening in the hearts of the members of the class if enthusiasm is kept up. Prizes, class parties, social activities,
and banquets by the class may help to keep a full attendance of the class, but something of a deeper nature and of
a higher value is needed in order to maintain enthusiastic Bible study.

Bible-school pupils must want to know the Bible. The secret and art of getting them to "want" to know the
word of God belongs to the good teacher. Sometimes sets of questions may help to get up enthusiasm. Some
teachers have used tests as a means of creating interest in the class. The material for the test must be handled by
the teacher. So many students will not bring to the class paper and pencil for a test. The test could be for fifteen
minutes. The teacher could ask questions on that day's lesson and then let the students write the answers. This has
been used very successfully by some teachers. Teachers should confer with each other as to the best methods of
arousing and sustaining enthusiasm.

The teacher's enthusiasm should prove contagious. He should select some students who are most susceptible
to an enthusiastic study of the lessons, and, if possible, create enthusiasm by personal interest and attention. They,
in turn, will help to get the
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others enthusiastic, and by this method the enthusiasm may become so contagious that the entire class has become
interested. No noisy, boisterous methods will create enthusiasm; no false motives will produce it. Only a deep and
pious reverence for the word of God and a strong desire to know it will create interest that will continue. The
teacher must love the word of God, and must love to teach it to others. A quiet, prayerful, and earnest study of the
word of God, with the desire to reduce it to practice, will help to kindle enthusiasm in the class.

Class Discipline

In the classes of children especially the successful teacher must give some attention to the problems of order
in the class. Very little teaching can be done where there is confusion. Some teachers find it almost impossible to
maintain order in their classes; others, no better equipped mentally, perhaps in some respects inferior, can take a
class and without difficulty maintain good order. Why this difference? Why can one have good order in the class
and another teacher take the same class and soon it is in confusion? Is it a matter of chance? Is it a mystery that one
has learned and the other has not learned? What is the principle by which a teacher can maintain good order in the
class?

The question of discipline in a Bible class is always an important question. In the day school the teacher may
resort to different methods of punishment when the student does not behave, but in the Bible class the teacher does
not have access to any such method of discipline. The students know this, and oftentimes take advantage of the
situation. Disorder in the class usually marks the difference between a successful teacher and an unsuccessful one.
One or two disorderly students will create confusion in the entire class. The attention and energy of the teacher are
consumed in an effort to keep the students quiet. The teacher has no time left to give instruction. Of course, if a
teacher must give all the time to keeping order in the room, it would be just as well not to have the class. The
teacher has the great task of teaching the lesson to the students, and this must be done or failure is the result.

The keeping of order in the classroom is essentially within the possibilities of every teacher, if only the
conditions are observed. What are the conditions? What are the methods that a teacher may use to keep good order
in the class? Sometimes the fault is with the teacher. Sometimes the teacher is for some reason nervous and fretful
and goes to the class in that condition. One cannot command respect and control others who cannot control
himself. The teacher should seek to be in the best possible condition in order to control the class. Every teacher
should be well-poised, self-possessed, and dignified in bearing, and should possess an even temper, never
appearing before the class in an irritable, fretful, or angry mood. Such conditions will be closely observed by the
student. No one can keep order outside when there is disorder within his own heart and mind.

A loving sympathy toward the pupils manifested by the teacher is a guarantee toward good order. A teacher
should like the pupils. The pupils will soon learn whether or not this is the fact. They are quick to discern the
attitude of the teacher toward them. If his attitude is wrong, he will soon lose the power of discipline over them;
if his attitude is right, the students will soon learn this and will yield readily to suggestions and give no trouble by
way of disorder. No fussy teacher can keep order in the class. Efforts should be made to keep the students
interested. Various methods of instruction will often gain the entire attention of the class. This is the secret of a
successful teacher in the matter of discipline. If teachers will do this, they will have solved the difficult problem
of discipline.

Beginning and Closing the Lesson

Much importance is attached to the beginning and the closing of the recitation hour. If the first five minutes
of a lesson are what they should be, and even may be, the teacher need not worry about the next half-hour. If the
opening of the lesson is dull and ineffective, the teacher may retrieve the situation, but it will be only with extreme
difficulty and with the loss of much precious time. It is the best economy of the teacher's effort for him to prepare
with exceeding care for the first five minutes
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of his teaching. This is not to say that the entire lesson should not be prepared; it simply means that extra care
should be given to the opening of the lesson.

If the opening minutes of the lesson are used as they should be used, the teacher will be successful in teaching
that lesson. So much depends upon the manner that the teacher has in the beginning of the lesson. If the teacher
is careless, indifferent, and languid, he will find his pupils listless and relaxing in conduct and attention. If the
teacher is confused, weak, timid, the pupils will have no confidence in him and their minds will reject his
leadership. If, on the other hand, he is alert, confident, evidently the bearer of good news; if he is eager to tell them
something important, his pupils will respond to his eagerness and give him their glad attention. The pupils will
assume, as a general rule, the attitude toward the lesson that the teacher takes; hence, it is important at the very
beginning of the recitation for the teacher to be alert.

Much depends on the teacher's opening words. He may ask a gripping question, which, if followed by other
swift queries, will challenge the pupils' interest and gain their cooperation. Without this cooperation the recitation
will be a failure. The teacher may make an opening statement about the lesson which will startle the class by its
unexpectedness and boldness. Frequently this is a splendid method to follow. Again, the teacher may give some
illustration or relate a story that emphasizes the point of the lesson, and by doing this he may lead up to the lesson
and gain and hold the attention throughout the lesson. A prayerful attitude should be assumed by the teacher in
approaching the lesson. There are many ways of using the first five minutes of the lesson. The successful teacher
will vary his methods of beginning the recitation.

As important as the beginning is the closing of the recitation. It is important in all successful teaching for the
teacher to work up to the last five minutes of the recitation. Nearly all that has been said during the recitation period
points to the climax which is reached in the last five minutes of the lesson. During these last minutes of the
recitation the teacher will bring the lesson to bear on the consciences and lives of his pupils. During this time he
will make a most earnest appeal for them to accept the truths of the lesson and reduce them to practice in their lives.
He will urge the class to carry the teachings of the lesson into the week on which they are entering and to practice
them in all the relations of life. This makes the last moments of the recitation a very important part of it.

If the teacher has an illustration that may clinch the lesson, it may be used during the last moments. If some
stirring experience can be related, it may help to impress the lesson. The closing five minutes may be used to sum
up the lesson and to offer a brief prayer.

The Art of Questioning

The Bible teacher must learn how to ask questions. This is one of the successful methods of teaching, and the
teacher should know how to do it in the most effective way. Few things are so important in teaching as the use of
good thought-provoking questions—questions which cause the student to think deeply on the subject. It is a rare
accomplishment to know how to ask such questions. Some teachers who are successful in other methods are
failures when it comes to asking questions.

What is a good question? It is a short, snappy, interest-begetting question—one that the student may easily
grasp, one that is clear and definite. If the mind of the student is busy trying to comprehend the question, no
thought can be given to its answer. The successful teacher does not want this, but does want to enlist the pupils'
thinking processes in the answer to the question. "Why, in comparison with the prayer offered by the publican,
is the prayer offered by the Pharisee to be regarded as unworthy?" This is a poor question. It should be: "What was
wrong with the Pharisee's prayer?" This last question is a better one because it is more direct. A good question
starts the mind to thinking on the answer that is to be given. A leading question is never a good question, except
when it is followed by another question. Note the following question: "May we not consider, then, that Elijah was
worn out, physically and mentally, when he ran away from Jezebel?" This question makes no demand whatever
upon one's mind and might as well be omitted. It would be better to ask this question: "What possessed Elijah to
run away from Jezebel?" or, "Why did Elijah run from Jezebel?" This question will get good results from the
students.
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A stilted, formal question leads the minds of the class to wandering; attention is not focused on any direct
point with such questions. A question to be good should be natural; it should be as brisk as if one neighbor should
shout across the yard to another neighbor and ask for something definite. Such questions will keep the class awake
and the interest up to the highest point. It would be a poor question to ask: "What were the architectural divisions
and general characteristics of Herod's temple in Jerusalem?" This question is too vague. It would be better to ask:
"What is your idea of the temple?" or, "Give a description of the temple. " Often to arouse interest and hold
attention, a startling or sharp or bright and amusing question may be shot into the midst of a lesson. "Ever see
Rehoboam, John?" "How long would it take you to walk across Jerusalem, Mary?" "Any point of the lesson that
you would like to introduce, Jane?" "What do you think of this lesson, James?" A good question is usually directed
toward some special pupil who is named. Only when the interest of the class is at white heat is it safe to throw a
question out vaguely into the air in the hope that some one will catch it.

The art of asking questions implies a thorough familiarity with the subject. If the teacher has to feel around
and cast about for material upon which to ask a question, the alert minds of the students will detect it and will lose
interest in the recitation. No teacher can form questions which are decisive, pointed, and definite without a
thorough knowledge of the lesson. It will be well for all new teachers or teachers just beginning to study the art
of asking questions; indeed, many experienced teachers could profit by studying the art of asking questions.
Seldom, if ever, should a question be asked that can be answered with a "yes" or a "no. " In the preparation of the
lesson the teacher should give due consideration to the questions that are to be asked; in fact, the preparation on
the part of a teacher is not complete until the teacher knows how to ask good questions on the lesson.

Teaching Temperance Lessons

By special arrangement we have at least one lesson on "temperance" each quarter; necessarily there will be
much repetition, both in lesson text and comments on the lesson. Sometimes the scriptures of the lesson text can
have only a temperance application. Times and customs change; laws enacted by legislative bodies vary in different
sections of the country with respect to the liquor traffic; but the essential principles involved in liquor problems
remain the same. Alcohol, when used commercially, has its value, but when used internally, it has a disturbing
effect in proportion to the amount used. Year after year, four times the year, the teacher must take up the principle
involved in the drinking of alcoholic beverages. It is well for the teacher to get definitely fixed in' mind the Bible
use of the word "temperance"; its meaning is "self-control. " Those who make and sell alcoholic beverages have
given a different meaning to the word "temperance. " They have employed it to mean "to use moderately. " To
offset this use of the term another meaning is given by those who oppose the use of liquors as a beverage. They
mean by temperance "a total abstinence of all harmful things, and a moderate use of all rightful things. " They mean
to place the drinking of alcoholic beverages in the class of harmful things; hence temperance with respect to these
drinks would mean total abstinence.

Teachers are a great factor in helping to make ours a sober nation; they should learn how to teach a
"temperance lesson. " It is difficult to teach such a lesson to pupils whose parents constantly indulge in alcoholic
drinks. The teacher may well begin by recognizing the present-day situation, and pointing out the evils that have
resulted from the use of such drinks. Young people who come from homes where liquor is served need special
sympathy and attention from teachers; however, there is no reason for the teacher not presenting the lesson in as
clear and forcible manner as is possible. We do not treat other sins that way, hence we should not treat the evils
of alcoholic drinks that way. The teacher should bear in mind that there is a diversity of opinion and practice in
the homes from which the students come; tolerance and respect for the opinion of others should prevail without
any lowering of one's own standards toward the evil. Parents drink because it is the thing to do socially; boys and
girls drink to get a thrill. Neither realizes the great dangers that are involved in the drinking habit, the teacher should
point these out to them.
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The real issue will finally be brought out, the old battle continues, and the problem in the class will narrow
down to a consideration of moderate use and abstinence. The student should face the issue; these questions will
help them to face it. Why do people drink alcoholic liquors? Why should they not drink them? What are the actual
results of drinking? What harm to body and mind results? Do the evils of drink outnumber the good results?
Students should be encouraged to gather from newspapers, magazines, and other literature scientific facts about
the effects of drinking alcoholic beverages. The teacher can help the student to gather facts about the relation of
drink and poverty, alcoholic beverages and crimes; the effects of drinking can be seen in every industry and
business. The teacher should interest the student in ascertaining what must be done to make temperance effective.

The Purpose of the Bible School

The church, teachers, and pupils should not lose sight of the purpose of the Bible school. All should look
upon it as the -teaching function of the church. Many teachers and pupils, and many lesson writers, have failed to
keep clearly and persistently in mind a central purpose of all Bible-teaching work. The Bible school is not worth
while merely to teach Jewish history, dates, and stories which have literary value. All these may be an aid to the
central purpose of the school, but to make them the goal is to fail. The purpose of all schools, as well as the
purpose of every class during every recitation period, is to teach the word of God. When schools and teachers and
pupils lose sight of the fact that the word of God in the hearts of the students is the goal, they have lost sight of the
true purpose of assembling on Sunday at that hour. It would be absurd for the schools in the churches of Christ
to teach merely some incidental things about the Bible, and to teach lessons of culture and refinement to young
people. Granted that all of these are needed, but the Bible-study hour is not the time for it. The emphasis must be
put upon teaching the word of God.

The Bible is good literature; there is no better than that which it contains. It is great literature. Nothing in any
language is more sublime than Isaiah, Jeremiah, and Job; nothing is more beautiful in the way of language than
the Psalms; nothing is wiser than the Proverbs; nothing is more profound in ethics than the epistles and teachings
of Jesus. Yet to teach the Bible merely for the sake of the literature, poetry, and history that it contains is to fail
really to teach the Bible. The secular schools can teach the boys and girls all the literary values of the Bible, but the
Bible-school teacher must teach it as the word of God. Even in the realm of morality the teacher may find profitable
lessons, but the Bible is not to be taught merely as a book of morals or a code of ethics; it is to be taught as the
word of God that brings salvation. The teacher may teach Jewish history and the literature of the Hebrews, he may
inculcate lessons of morality; but he should cause these to glow with the spirit of Christ. He should cause students
to see in all of the lessons the love, wisdom, way, and salvation of God. The teaching of the Bible never becomes
a vital factor in the life of the student until it is received as a personal message from God as a loving Father.

All lessons should be Christ-centered. The wise, tactful teacher can point every lesson to Christ, the Savior
of the world. A knowledge of child nature is useful to the teacher, but this should aid him in leading the child to
understand the nature of Christ. The beaming love of God for poor, sinful man should be emphasized in teaching
Bible lessons. If the teacher is seeking to exalt Christ in the teaching, he will be sure to render an invaluable service
to the students and glorify God. Every recitation should close with the teacher conscious that he has brought his
class to see Jesus in a little clearer way.

The motive of the teacher will help to keep the true purpose of the school in mind. Our motives determine
our deeds. Our Lord taught that even prayer may bring condemnation if it is offered in pride and for selfish
reasons; so teachers in Bible study may be a noble or an ignoble example to those whom they teach according to
the motive which may prompt them to teach. The elders of the church should assist by keeping the proper motive
before all members of the church. Such honors both God and the church.
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Why Classify Students?

Those who are interested in teaching the Bible to children and young people have made many requests for
help in grading and classifying the students. This is intended to guide and help those who have made requests and
all others who are engaged in this good work. It is also hoped that this may be used as a guide to those who have
the responsibility of teaching the Bible in what is commonly called "Sunday schools. "

The work of teaching young people the Bible grows more emphatic from year to year. Its importance increases
as the opportunities are multiplied. More and more homes are neglecting to teach the Bible to the children; hence,
the church must do more to teach the young people. The most efficient methods should be learned and brought
into use. The importance of Bible knowledge is so great that it requires the best teachers and the best methods.
Every church should seek to meet the needs of the hour.

In order that the most efficient work may be done, the best methods of classification and grading should be
used. It is generally agreed by all that the Bible teaching should meet all of the needs of the pupil. The physical,
mental, social, and spiritual needs of children and young people claim our most earnest attention and efficient help.
The physical, mental, and social needs are taken into account only to meet the spiritual need. The teaching of the
Bible in the schools is to meet the spiritual need. All pupils are not of the same age, neither are they of the same
mental development and experience; hence, the classification of pupils must be made in order to meet the spiritual
needs. Some pupils have greater ability to comprehend spiritual truths than do others; some are quicker to grasp
Bible knowledge than others; some are more spiritual-minded than others and make greater progress than others.
Again, they do not all have the same home environment and training. Competent teachers know that the best results
in teaching may be had when all in the group are on the same level.

Many pupils who attend Sunday school today are also attending day schools or public schools. These public
schools are graded and classified according to the best methods known today. _ When pupils attend the public
schools five days in the week where the work is classified and graded, it is not fair to the word of God nor to the
children to put them in classes on Sunday which have not been well graded. The children wonder why schools
teaching reading, arithmetic, grammar, history, and all the other common branches should be graded and the pupils
classified, while a school teaching the Bible does not properly classify its* students. Such a course has led many
to conclude that the study of the Bible is not as important as the study of other things. It is universally accepted as
pedagogical to classify students in schoolwork.

How to Classify

Churches teaching the Bible to children and young people should not hesitate a moment about classifying them
for the most efficient work. All ought to feel that there is an obligation to teach the word of God in the most
effective way; that there is an obligation both to God and to those taught to render the most efficient service in the
name of Christ. This can be done by having the pupils properly classified. The classification becomes an important
task to those who are managing or directing the teaching.

The ages of children give us a convenient way to classify them; at least, the age forms a good basis for the
classification of students in schoolwork. It is not fair to pupils of different ages and mental development to crowd
them all into one class; neither is it fair to the younger pupils to put them into classes with older ones. Best results
may be had by classifying them according to age. We are on safe pedagogical arid common-sense ground when
we classify students according to age. It is not fair to the teacher to impose the task of attempting to teach grown
people in the class with little children. It is not wise to attempt to teach those who are matured in thought and
judgment in a class with the undeveloped. Hence, the need of classification for the most efficient work is apparent.
In nearly every community where a church of Christ is functioning there are found children and young people
enough to form four or more classes and adults enough to form two or more classes.
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The following scheme of classification by departments according to age may serve as a guide in this work:
Beginners' Department, ages three to five. 
Primary Department, ages six to nine. 
Intermediate Department, ages ten to thirteen. 
Junior Department, ages fourteen to seventeen. 
Adult Department, ages eighteen and up.

How to Grade

While the age forms a basis for classification, yet this basis cannot be taken as a basis for grading the pupils.
One of the most convenient ways to grade pupils in Bible study is to follow the grading system as outlined in
public-school work. If a pupil is in the third grade in the public school, that one can be placed in the third grade
of Sunday-school work; or grade the pupils in the Bible classes as they are graded in public schools. Such a plan
of grading will appeal to the student and will add emphasis to the teaching of the Bible. However, there is a close
correspondence between the classification according to age and the system of grading.

For convenience the following scheme is submitted for grading the student (in this we may see the relation
between the ages and grades):

Beginners' Department, ages three to five, kindergarten work.
Primary Department, ages six to nine, include first to fourth grades.
Intermediate Department, ages ten to thirteen, include fifth to eighth grades.
Junior Department, ages fourteen to seventeen, include the four years of high school.
Adult Department, ages eighteen and up, include college students and others.

Series of Gospel Advocate Literature
The series of literature published by the Gospel Advocate Company, Nashville, Tennessee, is prepared to meet

the requirements of the above classification and grade. This literature is graded and has all the advantages of graded
literature and uniform lessons—the literature is a "graded uniform lesson series. " The following scheme shows
how the literature is to be used with the classes and grades:

I. Beginners' Department, ages three to five.
1. Lesson Picture Charts, age three, kindergarten.
2. Bible Lesson Stories, age four, kindergarten.
3. Lesson Picture Cards, age five, kindergarten.

II. Primary Department, ages six to nine, or grades one to four.
1. Little Jewels, ages six and seven, or first and second grades.
2. Primary Quarterly, ages eight and nine, or third and fourth grades.

III. Intermediate Department, ages ten to thirteen, of fifth to eighth grades.
1. Elementary Quarterly, ages ten and eleven, or fifth and sixth grades.
2. Intermediate Quarterly, ages twelve and thirteen, or seventh and eighth grades.

IV. Junior Department, ages fourteen to seventeen, or first to fourth year high school.
1. Junior Quarterly, ages fourteen and fifteen, first and second year high school.
2. Senior Quarterly, ages sixteen and seventeen, third and fourth year high school.

V. Adult Department, ages eighteen and up, or college and unclassified young people and adults.
1. Adult Quarterly, ages eighteen to twenty-four, college students and unclassified young people.
2. Annual Lesson Commentary, ages twenty-five and up, all adults not using the Adult Quarterly.

Description of Literature

It will be noted that this literature is graded, or suited to the different grades, as well as the lessons being
uniform.

Lesson Picture Charts are for children three years of age; Bible Lesson Stories are for those four years of age;
Lesson Picture Cards are for those who are five
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years of age. These three classes of literature belong to the beginners' department, or kindergarten. The lessons are
taught largely by pictures. There is no better approach to the child mind than through pictures. The reading on the
back of the cards is suggestive to the parent and teacher in teaching the lesson.

Little Jewels is prepared for first and second grade students, or those pupils whose ages range between six
and seven years. The lessons are very attractive and are presented in a very interesting way. The child can easily
grasp the lesson from this literature. The Primary Quarterly is prepared for third and fourth grade students, or those
whose ages range from eight to nine years. The editor of this quarterly has kept in mind this grade of students and
has well adapted the comments to them. Little Jewels and the Primary Quarterly are for students in the primary
department.

The Elementary Quarterly is prepared for children whose ages are ten and eleven years, or who are in the fifth
and sixth grades.

The Intermediate Quarterly is prepared for those in the seventh and eighth grades, or pupils whose ages are
twelve and thirteen years. The Elementary Quarterly and the Intermediate Quarterly are for the classes in the
intermediate department. These quarterlies will be found to be well graded for this class of students. The Junior
Quarterly is prepared for students who are in the first and second year of high school, or those whose ages range
from fourteen to fifteen years. This quarterly is arranged in style and language suitable for freshman and
sophomore high-school students. The Senior Quarterly is prepared for students who are in the junior and senior
years of high-school work. The comments and topics are made so that the lessons are well adapted to this class of
students. The Junior Quarterly and the Senior Quarterly are for the classes in the junior department.

The Adult Quarterly is prepared for students who have finished high school, or those who have done the
equivalent of three or four years of high-school work. It is also suited to those who have not finished high-school
work in the regular way, but who have a general knowledge of the affairs of life and who take a more serious and
comprehensive view of the Bible. All unclassified or ungraded young people who have not finished high school
may use the Adult Quarterly.

The Annual Lesson Commentary is prepared for adults. It is a splendid help to teachers of the other grades
and may be used as a teacher's manual on the lesson. All will find this publication to be of great help in the study
of the lesson.

The Bible should be studied with all of these quarterlies. The quarterlies are not to take the place of the Bible;
they are to be used, only in helping the pupil to study the Bible. The Bible is the basis and foundation of all
teaching in the church. All should be encouraged to study the Bible and to bring their Bibles to the class.

No better class of literature can be found than that which is published by the Gospel Advocate Company. In
intrinsic worth as Biblical literature and in loyalty to the word of God, no literature or comment can be found that
will surpass this series of literature. It is unsurpassed in its scripturalness and unequalled in its fitness to serve those
who desire to study and to teach the word of God.

If you have not used this literature, send for free samples of all grades. Address: Gospel Advocate Company,
110 Seventh Avenue, North, Nashville, Tennessee.

The Graded Uniform Lessons

It is self-evident that if the school is properly graded the lessons should also be graded. Some have thought
that lessons cannot be uniform and at the same time be graded. This is a mistake. The series of literature published
by the Gospel Advocate Company, Nashville, Tennessee, is both graded and uniform. This series of literature
combines more of the elements which are essential to the best work in class teaching and to the accomplishment
of the objects for which it stands than any other system yet devised. The best work requires graded lessons. If the
classes are properly formed, graded literature is needed for them. The grading of lessons is adapted to the various
ages and mental development of the students. It requires the unity of subjects that will permit and favor a unity of
impressions in the public exercise. The uniformity of the lesson for the entire school has its advantage over all
other systems. In the home the entire family in the preparation of the lesson can be of
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mutual help to each other in studying the one lesson for that Sunday. ' The teachers can be of help to each other
in the teachers' meeting, as they have a uniform lesson to teach. Those teachers of the lower grades can be of help
to teachers of higher grades, as those of the higher grades may be of help to those of the lower grades.

The Uniform Lessons are graded both in material and in treatment. Different material is selected from the
same scripture, as the forester selects different kinds of material for study from the same forest. The home
decorator may select different flowers from the same garden for the adornment of the house. By wise treatment
almost as perfect grading can be obtained as from different selections of scripture. There are many advantages to
be had in following the Uniform Lessons. Some few have criticized the Uniform Lessons, but such criticisms have
not been well founded. Often they are based on a misunderstanding of the facts.

One criticism is that the Uniform Lessons do not cover the whole Bible. It would take some years to cover
the entire Bible, and the Uniform Lessons run in cycles and are supposed to cover the Bible during the cycle. These
cycles have varied from five to eight years. Another criticism is that the same subjects are used in covering the
Bible in the following cycles. Once in six years is not too often for any person to study through the Bible. As to
children, a large portion of the classes change within that time, and are in more advanced classes where a different
treatment of the same subject is given. Each time the methods of teaching and the truths taught are varied, with new
applications and broader views, emphasizing new aspects and reflecting new light on the subject. The uniform
system has never selected ten or twelve verses disconnectedly here and there in the Bible, but has selected sections
of history joined in consecutive order, so that a clear and definite treatment can be given to that portion of
scripture. This method of consecutive sections has had increasing emphasis and clearer statement as the years have
gone by. Each time the committee in arranging the lessons for the cycle has exercised more care in naming the
lessons. There has been a progress from three months' courses to yearly courses. The change from the Old
Testament to the New Testament during the year helps to keep the interest in the lessons.

The Uniform Lessons have helped to increase the study in Bible schools. Before these Uniform Lessons were
adopted there was chaos in the Bible-class work, but now there is more system and uniformity in all of the work.
Lesson helps of the greatest variety and of the highest helpfulness have been prepared. Comments on the lesson
may be found in many religious journals, secular newspapers, and in well-prepared quarterlies. Weeklies,
monthlies, annuals in abundance contribute their information, guidance, and inspiration. Every teacher and pupil
may have at hand all the aid needed for satisfactory study and preparation of the lesson. The uniform ' system has
made this possible.

The Nonuniform Lessons

Some suggestions have been made as to the advantages of the Graded Uniform Lessons which are published
by the Gospel Advocate Company. We now call attention to some of the disadvantages of the nonuniform lessons
in a school. This system is freighted with many disadvantages and difficulties, yet with but few, if any, advantages
over the Uniform Lesson. But few schools are using the nonuniform lessons; the great majority of schools in
America and Canada are now using the Improved Graded Uniform Lessons. The school that does not use these
is missing essential advantages, and is doing this without any compensating gain. Where the nonuniform graded
lessons are used throughout the school, if the school is large, there are seventeen different lessons up to the young
people's grade that are used every Sunday, and an indefinite number beyond that grade. There is no such thing as
focusing interest and attention of such a school on a single theme. The school is divided among some twenty
different themes and twenty different Bible lesson texts.

The problem of substitute teachers is difficult in a school where the nonuniform series is used. If a teacher
is absent, the distracted condition of the class and those who are to superintend is difficult to solve. The class, if
left without a teacher, must join another class, and that other class has a different subject than that which they have
studied. If the lessons are uniform and a teacher is absent and no substitute is ready, the class may go into the room
of another class and get something out of
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the lesson. The nonuniform system cannot hold teachers' meetings to study the weekly lessons, since it has twenty
or more weekly lessons. It may hold an occasional teachers' meeting to discuss methods or to study the Bible in
general, but the old-fashioned teachers' meeting, which flows a flood of light upon the definite lesson of the
coming Sunday and gives the teachers inspiration and fruitful plans for their presentation of the lesson, is a
possibility only with the uniform lesson system. In the nonuniform graded schools, each teacher is isolated and
must develop his plans and carry on his work all by himself.

The same harmful results are to be found in the home. Under the nonuniform graded system, family study
of the Sunday-school lesson is impossible. There will likely be as many different lessons as there are members of
the family. Under such conditions, parental guidance and inspiration of the children's preparation of the lesson is
practically out of the question; and yet the parental guidance and instruction is a very important factor in Bible-
study work. Under the uniform graded system, the family is a unit in its Bible study, and Christian parents lead their
children along the paths which they themselves are pursuing. The large class of commercial travelers, and others
whose duties carry them constantly from place to place, are discouraged from attending the Sunday Bible study,
not being at all sure that they will find the lesson taught which they have been studying.

The uniform graded system is both topical and chronological; it is so arranged that a study may be followed
chronologically. In the study of the life of Christ this system may be followed with great advantages. The same may
be said of the historical portions of the Old Testament. The nonuniform plan of Bible lessons prevents what is
commonly called a "school spirit. " Each class is a school within itself, as it has nothing to tie it to the great body
of students. Every teacher and every class ought to be a responsible part of the Bible school, and they ought to be
coordinated with the other classes of the school. The spirit can be no stronger or finer than the spirit of the classes
added together; and when they have the uniform lesson, they can be unified in one assembly for a few minutes,
and much good may be accomplished by these few minutes of systematic teaching on a common theme.

Classrooms

The time was when the teaching was done by the preacher. Three-quarters of a century ago all the teaching
in the churches of Christ on Sunday was done by the sermon method. Conditions have changed. At that time one
auditorium was sufficient, as only one teacher, the preacher, claimed the attention of the people. It is unfortunate
that many of the church buildings have only one room, and that the main auditorium. Since conditions have
changed, and since there are many teaching on Sunday morning, classrooms are needed. It is to be regretted that
in many towns and villages church houses are built according to the old pattern and are wholly inadequate to meet
new conditions. The writer attended a Bible school not long ago in which there was one medium-sized auditorium
and ten or eleven classes in that auditorium. There were so many classes that they almost blended into each other.
It is impossible to do the most effective teaching under such conditions. No church house is "modern" or adequate
for the needs of a community now that does not have its classrooms. There ought to be as many classrooms as
there are classes.

Every church house should be constructed with the view of accommodating classes. The building should be
designed by some one who thoroughly understands the work of the church through its Bible school. The building
should be designed for a definite purpose, with clear ideas as to the usage of its various parts. It should be arranged
for actual work; it should be practical in all of its details. Elders of the church and others who have influence
should see that arrangements are made for suitable classrooms. The time is past when one auditorium meets the
needs of the usual church. Some churches can meet the actual needs of the Bible school with their present building.
Some do this by fitting up the basement; others have added rooms to the main auditorium. Many churches which
are now struggling along in the single room could with little difficulty erect a plain, well-lighted addition in which
the classes could meet. The day has passed when a teacher is able to say truthfully that nothing is needed but the
grace of God in their hearts and Bibles in their hands. Favorable circumstances aid much in all kinds of work.
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Some attention should be given to the equipment of the classroom. Pictures and maps should be used or
displayed so that each member of the class could get the benefit of it. Charts should be used for the smaller children
and blackboards for others. The Bible-school teacher should be equipped for the work just as the day-school
teacher is equipped in the public school. It is more important to teach the word of God to people than it is to teach
them the arts and sciences of the public schools; hence, more attention should be given to the equipment of the
classrooms, and all necessary helps should be placed in the hands of the teachers. When those in authority give
more attention to the building of church houses and the equipping of classrooms, there will be better results
obtained. More emphasis is put on the Bible-school work now than ever before. Different religious bodies are
stressing as never before the work of teaching young people the Bible. The Lord's people must place the proper
emphasis on this phase of church work if they would please the Lord.

Orderly Classes

The teacher and the class sustain a relation to each other that should bring about the best results. The teacher
is to instruct the class. The class is to sustain an attitude of reception. This implies that there should be order or
behavior on the part of the pupils, so that the best conditions for teaching may be produced. Every member of the
class ought to cooperate with the teacher in bringing about this happy state, so that the best teaching may be
possible. It is the duty of the teacher to take the lead in bringing about orderly conditions. It is said that "order is
the first law of heaven, " and it should be the first law of every class.

It matters not how wise the teacher is, nor how well prepared he may be; it matters not how much experience
he may have had, but little good can be done if proper order is not maintained in the class. It does not matter how
consecrated the teacher may be, nor how well equipped the recitation room may be, there cannot be successful
teaching if there is not order in the class. Class order is so important that success depends upon it. Hence, every
teacher should study the best methods to maintain proper order in the class.

The pupils come from many different homes. Many of the parents do not have order in the home affairs. The
children are disciplined by neither father nor mother. They are sent to the class, and sometimes do not know what
really constitutes order in the class. Again, many parents and teachers have a very loose way of studying the Bible;
hence, it is difficult to regulate such pupils so that the best order may be had in the class. Sometimes pupils will
rebel against discipline in the class when they would not rebel against the regulations of their classwork in the day
school. This calls for tact on the part of the teacher to handle the situation in such a way as to retain the respect and
love of the pupils, and yet at the same time maintain a firm and strict discipline during the recitation. Disorder in
the class by one pupil will soon destroy the order of the others. The teacher should begin at once and get the
situation in hand and hold it. Disorder should not be permitted to continue through even one recitation. If let
continue through one recitation, it will be difficult—yea, more difficult—to stop the disorder at the next recitation.
Disorder is not always the fault of the boys and girls. It is the fault of the teacher in many cases.

The recitation should be brought to a close if order cannot be had in the class. Any teacher proves himself
inefficient when he cannot command this order. All disorder should be quelled if possible at the very first. Even
a little disorder should not be permitted to continue. The teacher should be ready for any disturbance that may
come in almost any recitation. He should know how to handle it, and should know that it must be handled with
kindness and firmness. The teacher should never become cross with the pupils, nor should he take any act of
disorder as a personal offense. Order cannot be restored in the most effective way when the teacher is angry.
Crossness will not bring the results which are desired. No one can scold a disorderly class into an orderly one, nor
can he whip with sarcasm a disorderly class into an orderly one. Friendliness and the spirit of cooperation will be
more effective in restoring order than any other method that can be used.
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Adult Bible Classes

There ought to be one or more adult Bible classes in every congregation; in fact, every member of the church
ought to be a member of some Bible class. Every member of the church ought to follow some regular, systematic
study of the Bible. There is no more convenient time for this than on Sunday morning. If it is thought that it is too
early to get to the place of worship in time to have a Bible class before time for regular services, then why not have
a Bible class before the evening service? In the morning is the better time; it is better for parents to set the example
of attending Bible classes Sunday morning rather than just sending their children to a Bible class; hence Sunday
morning is the most convenient time for the Bible study. It is to be regretted that so few adults attend regular Bible
classes. In many places the adult department of the school is the most poorly attended of all departments.
Sometimes fathers and mothers think that the children ought to go to the Bible school on Sunday morning, but that
they do not need to go. The teacher can do good work by encouraging the parents to attend these adult Bible
classes.

The teacher is one of the first essentials of a successful adult Bible class. A good teacher is a great asset to the
class; of course, any teacher should know how to conduct a profitable recitation in an adult Bible class. Teachers,
like students, are suited to different classes of work. Some are better suited for little children, others for larger
children, still others for young people, and others for adults. The teacher of the adult class should be especially
skillful. As a rule, adults have certain fixed habits of thought and have formed some opinions of their own, and
are not so teachable as young people. It is unfortunate for anyone to reach the place or assume the attitude that he
cannot be taught. When a group of such assemble for study, it requires a good, tactful teacher to manage the class
in order to accomplish the greatest good. Some in the adult Bible class are ready to argue or dispute almost every
point made or subject raised. It requires a good general to manage such a group. The time should not be spent in
letting two or three members "air their views" on every subject that may arise. Some few members of the class will
monopolize the entire time, if allowed to do so.

It is difficult to determine the best methods for teaching an adult class. The lecture method is good, if the
teacher is resourceful and able to handle the subject. The lecture method has its advantages where the class is large,
and some few members want to monopolize the time. If the class is large, many members of it do not care to hear
other members of the class talk, but they will listen to the teacher if he is edifying. Oftentimes the members who
are most loquacious are the least edifying; again, if a few members of the class monopolize the time, the other
members may become discouraged and even driven away. Sometimes some members are tedious and obstinate
in their discussions and harangues. Hence, they disorganize the class. The lecture plan prevents all of these
difficulties and enables the class to move on in a constructive way, provided it has a teacher.

In some places the adult Bible class spends its time in discussions which are not profitable, or members of
the class will discuss anything that may arise, instead of staying with the lesson. Every detail of the class life should
center upon the scriptures, and each recitation should have a definite subject. The class meets presumably to study
the Bible. The teacher should see that this aim is carried out, and the time spent as profitably as it may be. At the
end of the class every member ought to be able to carry away something definite that has been gained by the study,
something practical and encouraging. The recitation time will have been spent in vain if the subject presented is
not firmly fixed on the mind of each member of the class.

The Bible

This book contains the mind of God, the state of man, the way of salvation, the doom of sinner, and the
happiness of believers. Its doctrines are holy, its precepts are binding, its histories are true, and its decisions are
immutable. Read it to be wise, believe in it to be safe, and practice it to be holy. It contains light to direct you, food
to support you, and comfort to cheer you. It is the traveler's map, the pilgrim's staff, the pilot's compass, the
soldier's sword, and the Christian's charter. Here paradise is restored, heaven opened, the gates of hell disclosed.
Christ is its
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grand object, our good its design, and the glory of God its end. It should fill the memory, rule the heart, and guide
the feet. Read it slowly, frequently, and prayerfully. It is a mine of wealth, a paradise of glory, and a river of
pleasure. It is given you in life, will be opened in the judgment, and be remembered forever. It involves the highest
responsibility, will reward the greatest labor, and will condemn all who trifle with its sacred contents.

Encouraging Bible Study

It is a great work for Bible school teachers to encourage a love for Bible study; it is the duty of every teacher
to encourage a love for the Bible. Every member of the church ought to love to study the Bible, and every member
ought to encourage others to love it. So few have ever learned to love Bible study; even many teachers have not
learned to study the Bible and to love to study it. It is exceedingly difficult to get some church members interested
in the study of the Bible; some Christians read the Bible through a sense of duty, not because they really love the
word of God and get a joy out of reading the Bible. They have imposed a daily task on themselves to read at least
one chapter; yet they have not learned to love the study of the Bible. The point here made is not that one should
not impose a task on oneself to read the Bible, but that one should cultivate such a love for the Bible that he would
read it for the love he has for it, and not merely as a task imposed.

No teacher can inspire others to love the Bible unless that teacher has learned to love it. Some teachers may
find here the reason for their failure or partial failure as teachers. If the teacher has a feigned or forced love for
Bible study, the student will soon detect it. There must be a genuine, reverential, pious love for such study in order
to impress with greatest force others that they should also love it. Only when the teacher's love for the Bible is
frank, open, sincere will the teacher make impressive Bible lovers of the students. One way to get children to love
Bible study is to put into their hands a neat, attractive copy of the Bible. Teachers need not expect children and
young people to like the small-type, broken-back, dingy Bibles that are found in some places. A well-worn Bible
is all right, but one that has been abused, not through use, is unattractive.

Another way to inspire love for Bible study is to lead students into the beauties of such work. There are
beautiful stories in the Bible which are intensely interesting to young people. The story of Joseph and his brethren,
of Isaac and Rebekah, of Ruth and Boaz, of Daniel and the Hebrew children, of the birth of Jesus and his flight
into Egypt, all are interesting to young people. There is poetry in the Bible which is as fascinating as the story of
the Egyptian maid who found the babe Moses in the bulrushes; there are speeches recorded in the Bible which are
presented in -a logical way that are very highly entertaining. The more one learns of the Bible the more interesting
it becomes and the greater love one will have for its study. Parents should talk more about the Bible to their
children; teachers should relate Bible history to the class and should impress Bible principles until they are familiar
with all phases of Bible teaching. It is remarkable how much joy children get out of the mere learning of the names
of the books of the Bible. Then there are those musical words or names in the Bible which charm children; such
names as Zephaniah, Jeremiah, Solomon, Ezekiel, Thessalonica, Samothrace, and Melchizedek.

The importance of encouraging the love of Bible study with children can hardly be overestimated. Unless it
is learned in early life, few ever become lovers of Bible study. It is highly important that teachers study the art of
leading their students into this most interesting field. The fact that the Bible is the word of God should have a
compelling influence on all who claim to be children of God. Christians should have a great love for it and should
delight in studying it. The Bible is a rich mine, and studious minds will enjoy discovering its great treasures.

Class Bible Study

The "Sunday school, " when properly understood, means the "Bible school"; when such is properly defined,
it means "the teaching service of the church. " There are many phases of church work when the church fills its
mission. Among those things which the church is to do is that of teaching. The church has three classes of indi-
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viduals to teach. It must teach its members, edify them, build them up in the things of God. It must also teach the
world; the alien must be taught the word of God. Then, again, children must be taught. The church has a
responsibility or obligation to all three of these classes. The so-called "Sunday school" may be the church serving
all three of these classes. Of course, the parents of children, and especially Christian parents, have grave
responsibilities that they owe to their children. They must teach them the word of God. It is sad that many homes
neglect the teaching of God's word to the children, which makes this obligation weightier on the church.

The church must meet new conditions as they arise. It must meet the requirements of our modern civilization.
It can do this in some measure by looking more closely to the teaching of God's word to young people and
children. The church can render a service here that cannot be estimated for good. It is the duty of the eldership of
the church to lead and guide the church in functioning in its teaching capacity. An eldership that does not have the
vision of service that the church can render in a community is a very poor eldership. It is granted—not only
granted, but affirmed— that all of the work which is commonly called "Sunday-school work" should come under
the general supervision of the eldership. The suggestions made here and in other articles will be based upon the
fundamental fact that God has made the eldership of his church responsible for the leadership in service of this
kind as in all other church work.

The school should be graded—that is, those who attend for study and recitation should be properly classified,
so that the greatest good may be accomplished in the teaching. Some one asks: "What is a graded school?" A school
is graded when the members of it are arranged into departments and classes in such a way that the students,
especially the children and young people, shall be classified with those of their own age and advancement, and in
charge of teachers who are specially qualified or adapted to their needs. In fact, every school is graded in some
way; when not graded in name, it is graded by the classes which are formed. Those of equal age and experience
are usually classed together. This is one form of grading the school. Every school in form, as well as in fact, has
at least three or four separate grades. They are the primary, the children, young people, and adults. This
classification is a step in grading the school. If the school is composed largely of children and young people, the
system of grading found in the public schools or day schools should be followed. It will be easy to grade them
according to the same standard in the Bible school. It is not necessary to follow the close-graded system of the day
school in grading for Bible study. 

The lessons which are published by the Gospel Advocate Company are well suited to a graded school; in fact,
the series of literature published by this company can be followed in grading the school. That is, if the pupils are
classified according to the different graded lessons of this company, the school will be properly graded. It stands
to reason that it is unwise to classify students that are so widely separated by age, experience, and knowledge.
Those who are of equal rank and attainment can best be taught together. It is folly to attempt to teach small children
with adults. These extremes may be in the same school, but they cannot without injustice to both be put in the same
class. No teacher can successfully teach such a class. Sometimes it is attempted, but the effort is a failure.

The Use of the Bible in the Class

There is a tendency to neglect the Bible in the classes; there are so many lesson helps prepared and quarterlies
written that many teachers fail to use the Bible in their classes. All of the helps are beneficial; they will assist both
the teacher and pupil in coming to a fuller knowledge of the truth; but they can be used to the best advantage when
they are used with the Bible. It should be remembered that the so-called "Sunday school" is a Bible school and
exists solely for Bible study. Many prefer the term "Bible school" to that of "Sunday school. " The Bible should
not lose its place in that school; it should be honored with its rightful place in every class. There are many classes
where no Bible is seen during the entire recitation; every teacher ought to take the Bible to the class; its very
presence will help to impress the lesson that is being studied.

The teacher should encourage the student to bring a Bible or Testament to the class. Perhaps a New Testament
will do for the younger ones; each member of the
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class ought to have a Bible. The church should furnish a copy to those who cannot otherwise get one. This would
be a good work for the church to do. There are many "cheap" Bibles on the market; such Bibles are printed to
accommodate those of very limited means; but those who are able to purchase a better Bible should take advantage
of the situation and get one. Bibles which are intended for children ought to be printed in a large, clear type; all
other books for children are printed in large type; why should not the Bible be also ?

Each teacher ought to carry the Bible to the classroom; the quarterly and other lesson helps were never
intended to displace the Bible, and no one should let these crowd out the Bible. Give the Bible its rightful place in
the classroom, and it will help to impress the members of the class with the importance of its contents. Teachers
should use the Bible as the basis of their own study, reading the lesson text from the Bible. In many schools the
devotional reading is taken from the quarterly; it would be better to read it from the Bible. Even in the classroom
it is best to read the lesson text from the Bible; this will make a good impression on the members of the class. There
is danger in the students losing sight of the Bible when they do all their reading of the scripture from quarterlies
and other lesson helps.

The teacher should encourage each member of the class to mark the "Lesson Text" in their Bibles; at the close
of the quarter or year the teacher should then help the student review the readings that have been studied. This will
help to make the student familiar with the Bible. Many do not know the books of the Bible; neither do they know
where to find books in the Bible. Even some college students do not know whether Isaiah is in the Old Testament
or the New Testament; yet these young people have attended Sunday school nearly all their lives. It would be well
for the teacher to have Bible drills occasionally and encourage the pupils to become familiar with the books of the
Bible. A simple method in finding verses of scripture would be interesting to young people. The teacher could say:
"Who will be the first to find John 3:16?" Again, "Who will be the first to find Mal. 3:4?" This method should be
followed until all the students are familiar with the books of the Bible.

The Bible Dictionary

No carpenter can work without tools. No farmer can work successfully without farming implements. No
teacher can do efficient teaching without sufficient equipment. Among the necessary things which help to equip
the teacher is a Bible dictionary. The "Annual Lesson Commentary, " which belongs to the Gospel Advocate series
of literature, has a "Bible Dictionary of Proper Names. " These are all arranged in alphabetical order, indicating the
way to pronounce the name, the meaning of the name, and the scriptural reference where the name is found in the
Bible. In this brief Bible dictionary will be found all of the proper names used in the lessons for that year.

A Bible dictionary is full of useful information, but very few Bible-school teachers appreciate its value. It is
a vast reservoir of Bible facts which the teacher needs. The dictionary can be used in the preparation of every
lesson; in fact, no lesson can be thoroughly prepared by the average teacher without the use of the dictionary. Many
Bible-school teachers do not even have a Bible dictionary. If the teacher is unable to purchase one, the church
would do well to furnish it. The Bible dictionary is a condensed library of Bible knowledge. A good one usually
mentions every person in the Bible and gives a brief account or biography of that person. Every Bible town, river,
mountain, lake, land is interestingly described in the Bible dictionaries. Of course, no theology is taught in them.
They do not propose to teach principles and truths, but events and things. Every plant and animal and every object
named in the Bible is treated by giving what one needs and ought to know about it.

The average teacher would do well to keep the Bible dictionary by his side when he reads the Bible. If any
proper name is read, one ought to go to the dictionary and learn all that may be learned about it. If it is a place, not
only read the section about it, but locate it on one of the maps that may be found in the Bible or in the Bible
dictionary. If it is a person, one should not only read the sketch of his life in the dictionary, but one should
discover where he comes in the chronological table—that is, one should know just the time when that person lived.
If the seventh month is
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mentioned, the reader ought to turn to the dictionary and see just what month of our calendar corresponds to that
month. If a shilling, shekel, denarius, or any other coin is named, one ought to learn from the dictionary the value
of that coin. If it is a pound as used in one of our Lord's parables or a talent as used in another of his parables, one
ought to know the value of these. This may be learned from the dictionary. Possibly no book besides the Bible may
be so helpful to the teacher as a Bible dictionary.

It is well for one to form the dictionary habit—that is, refer to the dictionary at all times. The teacher ought
to read the dictionary even when he is not studying the Bible. It is profitable to go on an exploring expedition
through many pages of the dictionary. One would be amazed to know how much interesting matter may be gained
by consulting the dictionary. There are maps, chronological tables, pictures, and cuts which are highly instructive
and will give the teacher a clearer conception of the thing or object discussed. It will take time to refer to the
dictionary, but teachers should be willing to take the time necessary.

The Old Testament

I. THE TITLE. —The First Great Division of the Bible is called The Old Testament, or Covenant. It is also
sometimes called The First Covenant (Heb. 8:7), because it contains an account of the making and developing of
the first covenant between God and his people, and the revelation of his will concerning them, as well as a history
of his dealings with them while this covenant was in force.

II. THE WRITERS. —The Old Testament is a collection of thirty-nine books by at least twenty-eight writers. The
exact number is uncertain, and the names of some are lost in the obscurity of the past. These writers were military
and civil leaders, scribes, priests, and prophets, the first of whom was Moses, who died about 1451 B. C., and the
last Malachi, who closed his prophecy 400 B. C.

III. THE DIVISIONS. —In our English Bible the books of the Old Testament are conveniently arranged, according
to their subject matter, into four departments:

1. The Pentateuch, from two Greek words signifying The Fivefold Book, consists of Genesis, Exodus,
Leviticus, Numbers, and Deuteronomy. These books are largely the work of Moses, and contain a condensed
history of creation, and of the origin of God's chosen people, their preliminary schooling in Egypt and the
wilderness, and the divinely appointed system of worship.

2. The Historical Books, twelve in number, are Joshua, Judges, Ruth, First Samuel, Second Samuel, First
Kings, Second Kings, First Chronicles, Second Chronicles, Ezra, Nehemiah, and Esther. These books contain an
outline history of the Israelites during the four great periods of their national life: 1. An Oligarchy, or a government
by a chosen few, as Moses and Joshua, in whose hands, under God, supreme power was placed. 2. A Republican
Confederacy, in which the authority was in the hands of judges, and the heads of the tribes. 3. A Monarchy,
speedily becoming disunited and separating into two kingdoms, and falling to pieces by internal dissensions and
bad government. 4. A Dependency, tributary to other nations who invaded their land and carried captive large
numbers of their leading people.

3. The Poetical Books, five in number, are Job, Psalms, Proverbs, Ecclesiastes, and the Songs of Solomon.
These books were written at various times, and by various persons, some being of earlier and others of later date
than the historical books. They are classed together, partly because they are in Hebrew verse, but mainly because
they formed the devotional books of the Jewish church.

4. The Prophetical Books, seventeen in number, are Isaiah, Jeremiah, Lamentations, Ezekiel, Daniel, Hosea,
Joel, Amos, Obadiah, Jonah, Micah, Nahum, Habakkuk, Zephaniah, Haggai, Zechariah, and Malachi. The first five
are usually called The Major Prophets, and the last twelve The Minor Prophets. The name, "Prophetical Books,
" is applied to this department of the Old Testament because the chief contents of the various books composing
it are prophecies, though much history and many exquisite gems of poetry may also be found therein.
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Why Teach the Old Testament?

There are many sincere teachers who, if they could, would have the Old Testament omitted from Sunday-
school work. They see no reason for teaching the Old Testament. In fact, they would be glad to omit every lesson
taken from the Old Testament. One reason for this is they do not know the Old Testament, and they feel
embarrassed in attempting to teach it; many of the Old Testament names they cannot pronounce, and they are not
familiar with Old Testament history. The remedy for this is to become familiar with the Old Testament. Truly, the
New Testament cannot be understood without some knowledge of the Old Testament. "The Old Testament is the
New Testament concealed; the New Testament is the Old Testament revealed. " No teacher is prepared to teach the
Bible who does not know the age-old stories of the Old Testament.

The Old Testament is the background of the New Testament, and for that reason should be familiar to all
teachers. To understand rightly the New Testament, one must know the Old Testament. How would one understand
the many prophecies in the New Testament quoted from the Old Testament? How would one know what Jesus
meant in his reference to Jonah without a knowledge of the book of Jonah? How would one understand his
references to Sodom and Gomorrah without a knowledge of the Old Testament? Again, how would one understand
Paul's allegory of the two covenants without a knowledge of Abraham, Isaac, Sarah, Hagar, and Ishmael? The
earliest stories of the Old Testament are simple in style, but they enshrine the profoundest truths. We see
throughout the Old Testament God's power manifested in creation, in his dealings with man, and his blessings to
man. God is gradually unfolded in the Old Testament, as Christ is in the New Testament. The fundamental
doctrines of creation and providence, of sin and righteousness, of the nature of God and his relation to man, are
all revealed in the Old Testament.

The groundwork or background for Christ as revealed in the New Testament is given in the Old Testament.
We see the coming of Christ taking form in the purposes of God; later this purpose is expressed in a promise; then
it is clearly detailed in prophecy. There are many types in the Old Testament of Christ and his kingdom on earth.
A knowledge of all of these gives the teacher a grasp and understanding of New Testament teaching. In fact, no
teacher is prepared to teach Christ, his church, and the promises of God to the faithful in the church, who does not
understand the Old Testament. From the stories of Abraham we glean lessons of faith; the uneventful life of Isaac
has its lessons of obedience and of peacemaking; Jacob's life illustrates the effect of sin upon a man's career and
the power of God to humble a self-confident nature; the story of Joseph shows how possible it is to be true to one's
own conscience in difficult conditions. We see in the lives of Moses and the children of Israel the close connection
between life and its close problems then and now. Moses, the greatest figure in all Israel's history, who lived in
constant communion with God and was God-inspired, was yet very human. There are many reasons why the
teacher should know the Old Testament.

How to Teach the Old Testament

The Old Testament is the record of the way in which God gradually revealed himself unto men. The teacher
should help students to approach the lessons from the Old Testament in a way that will stimulate and encourage
an interest in Bible knowledge. The teacher should, as far as possible, orient the mind and imaginations of the
students to Old Testament times. As far as possible, the students should see Old Testament characters as living,
moving men and women; in their imagination they should walk and talk with Old Testament characters. The
student should see Adam and Eve as they are driven from the garden of Eden; they should see Noah as he builds
the ark; they should see the rain beginning to fall after Noah and his family went into the ark; they should see
Abraham and Sarah as they left Ur of Chaldee; they should see Abraham a wanderer in the land of Canaan; they
should see Moses leading the children of Israel out of Egypt; they should follow the children of Israel across the
Red Sea; and hear the thunderings on Mt. Sinai. They should have a vivid picture of these Old Testament scenes.
It is the work of the teacher to make these scenes real. 
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A successful teacher had taught the children a lesson on the death of Moses. The next Sunday the little child
said that she did not want to go to Sunday school any more; the mother asked why, and the little girl replied, "I
don't like to go since Moses died. " This teacher had transferred the mind of the child to the time, place, scenes,
and life of Moses; she was a successful teacher of Old Testament lessons. The great men and women of the Old
Testament are good companions; they become the source for young people to gather material for their ideals; they
become the heroes and heroines of many Sunday-school students.

God has chosen men and women through whom he speaks to the children of men some of the great lessons
of life. In the Old Testament we see God's way to make truth appeal to young people; it is his way of making
himself known to men. There are great principles involved in every great life; the teacher has the delightful task
of bringing out that principle and impressing it upon others. The teacher must learn the great principle that is set
forth in the life of Abraham, Isaac, Jacob, Joseph, Moses, David, Isaiah, Jeremiah, Daniel, etc. The Old Testament
is a picture gallery, and the teacher should know all of these pictures and introduce them to the students. It is a
delightful task to introduce God's heroes and heroines to young people; the teacher must enrich the lives of young
people with a knowledge of old Testament history and characters. 
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The Four Gospels

_________
I. MATTHEW

I. The Author. —Matthew, the son of Alphaeus, before his call to be a disciple, was known by the name of
Levi, and was a publican, or collector of customs, at Capernaum, on the Sea of Galilee. He was one of the Chosen
Twelve, but of his life and labors after the death of Jesus, aside from the writing of this book, but little is known.

II. The Date. —This gospel is thought to have been written as early as A. D. 43, though some critics put it
several years later.

III. The Purpose. —Matthew wrote his gospel mainly for his fellow countrymen, in both Hebrew and Greek,
to show them that Jesus of Nazareth is the Messiah of the Old Testament, whom they had long been expecting.

II. MARK
I. The Author. —Mark, the son of Mary, whose house in Jerusalem became the meeting place of the early

Christians, was also known by the Hebrew name of John. He was the nephew of Barnabas, and his attendant on
his first missionary journey with Paul. He went with Barnabas on a second journey, and afterwards was with Paul
at Rome, and also with Peter in Babylon.

II. The Date. —This gospel is generally supposed to have been written about A. D. 64, perhaps at the city of
Rome, after the death of most of the apostles.

III. The Purpose. —Mark wrote his gospel for Gentile converts. This is to be inferred from the fact that he
omits the genealogical tables of our Lord; makes few citations from the Old Testament; interprets the Hebrew terms,
and explains Jewish customs.

III. LUKE
I. The Author. —Luke was probably of Gentile extraction, born at Antioch. He was a man of superior

education, as is proven by his writings, and a faithful colleague of the Apostle Paul, though not an apostle himself.
II. The Date. —It is probable that the gospel of Luke was written between A. D. 58-60, at Caesarea.
III. The Purpose. —Luke's object in writing his gospel is clearly set forth in the preface, and was to give a

fuller statement of the life of Jesus than had at that time been made.
IV. JOHN

I. The Author. —The author was John, the son of Zebedee and Salome, and brother of James, who was also
an apostle. He was the youngest of the apostolic band, when called, and lived to the greatest age, and was perhaps
the only one who did not suffer martyrdom. He died at Ephesus, about A. D. 100.

II. The Date. —The critics are not agreed as to the exact time this gospel was written, but the best authorities
place it between A. D. 70 and A. D. 90. The place of the writing is believed to have been Ephesus.

III. The Purpose. —The apostle's object in writing his gospel he has himself clearly stated: "Many other signs
therefore did Jesus in the presence of the disciples, which are not written in this book: but these are written, that
ye may believe that Jesus is the Christ, the Son of God; and that believing ye may have life in his name."
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CHRONOLOGY OF MATTHEW
EVENTS PLACES DATES REFERENCES

Birth of Jesus Christ Bethlehem Dec., B. C. 5 Matt. 1:18-25
Christ's first Passover Jerusalem April, A. D. 8 Luke 2:41-50
Baptism of Jesus Jordan Jan., A. D. 27 Matt. 3:13-17
Temptation of Jesus Wilderness of 

First year of Christ's ministry Judaea-Galilee A. D., 27 John 1-4 
Beginning of Galilean ministry Capernaum April-May, 27 Matt. 4:12-25
Sermon on the Mount Horns of Hattin Midsummer Matt. 5, 6, 7
Many miracles Galilee A. D., 28 Matt. 8:1-9, 34
The twelve sent forth Galilee Winter, 29 Matt. 51:35-11:1
Christ's testimony  concerning Summer, Matt. 11:2—

himself Galilee Autumn, 28 12:50 
Parables of the kingdom By Sea of Galilee Autumn, 28 Matt. 13:1-52
The Syrophoenician mother Region of Tyre

Peter's confession of faith Near Caesarea-Philippi Summer, 29 Matt. 16:13-20

Jesus foretells his death and resurrection Near Caesarea-Philippi Summer, 29 Matt. 16:21—

Jesus and the children Capernaum Summer, 29 Matt. 18:1-14

Jesus teaches forgiveness Capernaum Summer, 29 Matt. 18:15-35
The rich young ruler Perea March, 30 Matt. 19:16-30
Christ's standard of greatness Perea March, 30 Matt. 20:17-28
The triumphal entry Jerusalem Sun., Apr. 2, 30 Matt. 21:1-14
Christianity and patriotism Temple at Jerusalem Tues., Apr. 4 Matt. 22:15-40

The future of the kingdom Mt. of Olives Tues., Apr. 4 Matt. 25:1-13
The last judgment Mt. of Olives Tues., Apr. 4 Matt. 25:31-46
The last supper Jerusalem Thu., Apr. 6 Matt. 26:17-29
The struggle in Gethsemane Mt. of Olives Thu., Apr. 6 Matt. 26:31-46
The trials of Jesus Jerusalem Fri., Apr. 7 Matt. 27:1-32
The crucifixion of Jesus Jerusalem Fri., Apr. 7 Matt. 27:35-50
Jesus rises from the dead Jerusalem Sun., Apr. 9 Matt. 28:1-20

Judaea Jan.-Feb., 27 Matt. 4:1-11

and Sidon Summer, 29 Matt. 15:21-31

17:27 

(19:13-15)
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CHRONOLOGY OF MARK

EVENTS PLACES DATES REFERENCES

Ministry of John the Baptist Wilderness of

Jesus begins his work Galilee 27 Mark 1:12-20
Jesus preaching and healing Capernaum 28 Mark 1:21-45
Jesus heals the paralytic Capernaum June, 28 Mark 2:1-12
Jesus and the Sabbath Capernaum June, 28 Mark 2:13-3:6
Calling of the twelve Horns of Hattin Midsummer, 28 Mark 3:7-35
Parable of the sower Sea of Galilee Autumn, 28 Mark 4:1-20
Parables of growth Sea of Galilee Autumn, 28 Mark 4:21-34
The Gadarene demoniacs Gergesa Autumn, 28 Mark 5:1-20
Raising the daughter of Jairus Capernaum Autumn, 28 Mark 5:21-43
Feeding the five thousand Bethsaida April, 29 Mark 6:30-46
The Syrophoenician mother Near Tyre and

Peter's confession of faith Near Cesarea-

The transfiguration Mt. Hermon Summer, 29 Mark 9:2-29
Jesus and the children Capernaum Summer, 29 Mark 9:33-43
The rich young ruler Perea March, 30 Mark 10:13-27
Request of James and John. Perea March, 30 Mark 10:32-45
The triumphal entry Jerusalem Sun., Apr. 2, 30 Mark 11:1-33
Debate in the temple Jerusalem Tues., Apr. 4 Mark 12:1-44
The anointing of Jesus Bethany Sat., Apr. 1 Mark 14:1-9
The last supper Jerusalem Thu., Apr. 6 Mark 14:17-31
The crucifixion Jerusalem Fri., Apr. 7 Mark 15 
The resurrection Jerusalem Sun., Apr. 9 Mark 16
The ascension Mt. of Olives Thu., May 18 
Pentecost Jerusalem Sun., May 28

Judea 26 Mark 1:1-11

Sidon Summer, 29 Mark 7:24-37

Philippi Summer, 29 Mark 8:27-38
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CHRONOLOGY OF LUKE
EVENTS PLACE DATE REFERENCES

Birth of John the Baptist Judea June, B. C. 5 Luke 1:57-80
Birth of Jesus Bethlehem Dec., B. C. 5 Luke 2:1- 7
Childhood of Jesus Nazareth B. C. 2-A. D. 26 Luke 2:39, 40,

Christ's first Passover Jerusalem April, A. D. 8 Luke 2:41-50
Ministry of John the Baptist Wilderness A. D. 26-28 Luke 3:1-18
Baptism of Jesus Jordan Jan., A. D. 27 Luke 3:21-23
Temptation of Jesus Wilderness Jan.-Feb., 27 Luke 4:1-13
Simon's wife's mother Capernaum April, 28 Luke 4:38, 39
Healing a leper Galilee May, 28 Luke 5:12-16
The Sermon on the Mount Horns of Hattin Midsummer, 28 Luke 6:20-49
The Friend of sinners Galilee Midsummer, 28 Luke 7:36-50
Parable of the sower Galilee Autumn, 28 Luke 8:1-15
The twelve sent forth Galilee Winter, 29 Luke 9:1- 6
Death of John the Baptist Macherus March, 29 Luke 9:7- 9
The transfiguration Philippi Summer, 29 Luke 9:28-36
Mission of the seventy Perea Nov., Dec., 29 Luke 10:1-24
Parable of the good Samaritan Perea Nov., Dec., 29 Luke 10:25-37
Guest of Mary and Martha Bethany Nov., Dec., 29 Luke 10:38-42
Answering the Pharisees Perea Nov., Dec., 29 Luke 11:42-54
Parables of stewardship Perea Nov., Dec., 29 Luke 12:1-59
Parable of chief seats Perea Jan., 30 Luke 14:7-14
The prodigal son Perea Jan., 30 Luke 15:11-32
The rich man and Lazarus Perea Jan., 30 Luke 16:19-31
Parables of prayer Perea March, 30 Luke 18:1-14
Christ blesses little children Perea March, 30 Luke 18:15-17
Visit to Zacchaeus Jericho March, 30 Luke 19:1-10
Parable of the pounds Jericho March, 30 Luke 19:11-27
The triumphal entry Jerusalem Sun., Apr. 2, 30 Luke 19:29-44
Cleansing the temple Jerusalem Mon., Apr. 3 Luke 19:45-48
Teaching in the temple Jerusalem Tues., Apr. 4 Luke 20:1-47
Jesus in retirement Bethany Wed., Apr. 5 
The last supper Jerusalem Thu., Apr. 6 Luke 22:1-38
Jesus in Gethsemane Mt. of Olives Thu., Apr. 6 Luke 22:39-53
Tried by the Sanhedrin Jerusalem Fri., Apr. 7 Luke 22:54-71
Tried by Pilate and Herod Jerusalem Fri., Apr. 7 Luke 23:1-25
Christ crucified Jerusalem Fri., Apr. 7 Luke 23:26-56
Christ rises from the dead Jerusalem Sun., Apr. 9 Luke 24:1-49
Christ ascends to heaven Bethany Thu., May 18 Luke 24:50-53

51, 52
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CHRONOLOGY OF THE GOSPEL OF JOHN
EVENTS PLACE DATES REFERENCES

The Eternal Son of God John l:1-5 
The Word made flesh. Birth of Jesus. Bethlehem B. C. 5 John l:9-14 
Witness of John the Baptist John l:6- 8 
Jesus and John the Baptist Jordan A. D. 26 John 1:15-34

FIRST YEAR—A. D. 27—OF JESUS' MINISTRY. JUDEA
Jesus' first disciples Jordan February John 1:35-51
The wedding at Cana Cana February John 2:1-12
Cleansing the temple Jerusalem April John 2:13-22
Interview with Nicodemus Jerusalem April John 3:1-21
Jesus and the woman of Samaria Sychar December John 4:1-29
Healing the nobleman's son Capernaum December John 4:43-54

SECOND YEAR—A. D. 28—OF JESUS' MINISTRY
Healing at the Pool of Bethesda and Jerusalem March or Apr. John 5:1-47

discourses

THIRD YEAR—A. D. 29—THE PEREAN MINISTRY

Jesus feeds five thousand Bethsaida April John 6: 1-21
Jesus the bread of life Capernaum April John 6:22-46
Jesus saves from sin Jerusalem John 8: 1-59
Jesus the way, truth, life Jerusalem John 14: 1-14
Jesus gives sight to the blind Jerusalem October John 9: 1-41
Raises Lazarus from the dead Bethany Feb., A. D. 30 John 11: 1-44
Jesus the good shepherd Jerusalem October John 10: 1-18

THREE MONTHS—A. D. 30—PASSION WEEK. APRIL 1-7
Jesus anointed at Bethany Bethany April 1 John 12:1-21
Triumphal entry On the way to

Institution of the Lord's Supper Jerusalem April 6 John 13:1-38
Jesus the true vine. Jerusalem April 6 John 15:1-16
Discourse at the 

supper Jerusalem April 6 John 15:26-16:33
Discourses after supper Jerusalem April 6 John 17:1-26
Jesus' last public prayer Jerusalem April 7 John 18:1-40
Jesus betrayed, denied, and condemned. Calvary April 7 John 19:1-42
Jesus crucified Garden near
Jesus raised from the dead Calvary Sun., April 9 John 20:1-29

Many witnesses of his return to life Jerusalem and Galilee April and May John 21:1-24

Jerusalem April 2 John 12:12-26
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Chronology of Lives of Peter and John as Given in the Gospels (Continued)

EVENTS PLACE DATE REFERENCES

Peter's denials of Jesus Jerusalem Friday, April 7 John 18:15-18,25-27
Formal trial before Sanhedrin Jerusalem Friday, April 7 Matt. 27:1 
Trial of Jesus before Pilate Jerusalem Friday, April 7 John 18:28 to 19:16
The crucifixion of Jesus Jerusalem Friday, April 7 John 19:17-37 
Jesus commits his mother to John Jerusalem Friday, April 7 John 19:25-27 
The burial of Jesus Jerusalem Friday, April 7 John 19:38-42 
The resurrection of Jesus Jerusalem Sun., April 9 John 20:1 to 21:24 
Peter and John at the tomb Jerusalem Sun., April 9 John 20:2-10 
The restoration of Peter Sea of Galilee John 21:1-24 
The ascension of Jesus Bethany May 18 Luke 24:50-53



MANUAL FOR TEACHERS 77

CHRONOLOGY OF PAUL'S LIFE

EVENTS PLACE DATE (A. D. ) REFERENCES

Saul at school Tarsus and 

Pentecost Jerusalem Sunday,

Peter and John imprisoned Jerusalem 30 Acts 4:1-22 
Apostles imprisoned Jerusalem 34 Acts 5:17-42 
Martyrdom of Stephen Jerusalem 36 Acts 6:8 to 7:60 
Conversion of Saul Damascus 36 Acts 22:3-16 
Saul in Arabia Arabia 36-38 Gal. 1:17, 18
Saul's early ministry Damascus, Jerusalem, 

Saul and Barnabas appointed missionaries Antioch 47 Acts 13:1-3
First missionary journey Cyprus, Asia Minor 47-49 Acts 13:4 to 14:28 

The first church council Jerusalem 50 Acts 15:1-35 
Second missionary journey begun Asia Minor 50 Acts 15:36 to 16:4 
Paul enters Europe Philippi 50, 51 Acts 16:6-15 
Paul imprisoned Philippi 51 Acts 16:16-40
Paul in Thessalonica and Berea Thessalonica, Berea 51 Acts 17:1-15

Paul in Athens and Corinth Athens, Corinth 51, 52 Acts 17:16 to 18:17

1 and 2 Thessalonians written Corinth 52
First Corinthians written Ephesus 56 1 Cor. 1-4 
The same (see below) Ephesus 56 1 Cor. 8:1-13 
Third missionary journey begun Asia Minor 53 Acts 18:23 
Paul in Ephesus Ephesus 53-56 Acts 19:1-41
First Corinthians written Ephesus 56 1 Cor. 12-14
Second Corinthians written Macedonia 57 2 Cor. 8:1 to 9:15
Paul three months in Greece Corinth 57
Galatians and Romans written Corinth 57 Rom. 13:1-14; 12:1-21
Paul's journey to Jerusalem Miletus, etc. 57 Acts 20:1 to 21:17 
Paul arrested in Jerusalem Jerusalem 57 Acts 21:17 to 23:35
Paul before Felix and Festus Caesarea 58, 59 Acts 24:1 to 26:32
Paul's journey to Rome Mediterranean Malta 60 Acts 27:1 to 28:31

Paul two years a prisoner Rome 61, 62
Philippians written Rome 61, 62
Colossians, Ephesians, and Philemon

written Rome 62 Philemon 8-21
Paul probably visits many lands, Ephesus

to Spain 63-66
Titus and 1 Timothy written 65(?)
Paul's second imprisonment Rome 66
Second Timothy written Rome 66 or 67 2 Tim. 4:1-18
Martyrdom of Paul Rome 67 

Jerusalem 1 to 20(?) Acts 22:3, 27, 28

Tarsus, Antioch 38-43 Acts 9:19-30; 11:19-30

May 28, 30 Acts 2:1-13 
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MIRACLES OF JESUS
MIRACLES THE PLACE RECORD

1. Water Turned to Wine Cana John 2:1-11 
2. Nobleman's Son Cured Capernaum John 4:46-64 
3. The Demoniac Cured Capernaum Mark 1:22-28 
4. Peter's Wife's Mother Capernaum Mark 1:30, 31 
5. Draught of Fishes Bethsaida Luke 5:1-11 
6. Leper Cleansed Capernaum Mark 1:40-45 
7. Palsy Cured Capernaum Matt. 9:1-8 
8. Healing at Bethesda Jerusalem John 5:1-9 
9. Withered Hand Restored Capernaum Matt. 12:10-13 

10. Centurion's Servant Healed Capernaum Matt. 8:5-13 
11. Widow's Son Raised Nain Luke 7:11-17 
12. Demoniac Cured Capernaum Matt. 12:22, 23 
13. Tempest Stilled Sea of Galilee Matt. 8:23-27 
14. Devils Cast Out Gadara Matt. 28-34 
15. Woman Cured Capernaum Luke 8:43-48 
16. Ruler's Daughter Raised Capernaum Matt. 9:23-26 
17. Two Blind Men Cured Capernaum Matt. 9:27-31 
18. Dumb Spirit Cast Out Capernaum Matt. 9:32, 33 
19. Five Thousand Fed Bethsaida Matt. 14:15-21 
20. Walking on the Sea Sea of Galilee Matt. 15:22, 23 
21. Syrophoenician Child Cured Tyre Matt. 15:22-28 
22. Deaf and Dumb Spirit Cast Out Decapolis Mark 7:31-37 
23. Four Thousand Fed Decapolis Matt. 15:32-39 
24. Two Blind Men Healed Bethsaida Mark 13:22-26 
25. Demoniac Child Cured Mt. Hermon Matt. 17:14-21 
26. Coin in Fish's Mouth Capernaum Matt. 17:27 
27. Man Born Blind Healed Jerusalem John 9:1-7 
28. Lazarus Raised Bethany John 11:1-46 
29. Infirm Woman Healed Galilee Luke 13:11-17 
30. Dropsy Cured Galilee Luke 14:1-6 
31. Ten Lepers Cleansed Samaria Luke 17:14-19 
32. Blind Bartimaeus Healed Jericho Matt. 20:30-34 
33. Fig Tree Blasted Mt. of Olives Matt. 21:18-22 
34. Malchus' Ear Restored Gethsemane Luke 22:50, 51 
35. Great Draught of Fishes Sea of Galilee John 21:1-14
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PARABLES OF JESUS

PARABLES THE PLACE RECORD

1. The Two Houses Galilee Matt. 7:24-29 
2. New Cloth and Old Garments Capernaum Matt. 9:16 
3. New Wine in Old Bottles Capernaum Matt. 9:17 
4. The Sower By Sea of Galilee Matt. 13:1-23 
5. The Tares By Sea of Galilee Matt. 13:24-30 
6. The Mustard Seed By Sea of Galilee Matt. 13:31-32 
7. The Leaven By Sea of Galilee Matt. 13:33 
8. The Hidden Treasure By Sea of Galilee Matt. 13:44 
9. The Precious Pearl By Sea of Galilee Matt. 13:45, 46 

10. The Net By Sea of Galilee Matt. 13:47-50 
11. The Unmerciful Servant Capernaum Matt. 18:23-35 
12. The Laborers in the Vineyard Jerusalem Matt. 20:1-16 
13. The Two Sons Jerusalem Matt. 21:28-32 
14. The Wicked Husbandmen Jerusalem Matt. 21:33-46 
15. The Marriage Feast Jerusalem Matt. 22:1-14 
16. The Ten Virgins Jerusalem Matt. 25:1-13 
17. The Talents Jerusalem Matt. 25:14-30 
18. The Sheep and the Goats Jerusalem Matt. 25:31-46 
19. The Seeds Secretly Growing By Sea of Galilee Mark 4:26-29 
20. The Householder Jerusalem Mark 13:34-37 
21. The Two Debtors Capernaum Luke 7:36-40 
22. The Good Samaritan Jerusalem Luke 10:25-37 
23. The Friend at Midnight Jerusalem Luke 11:5- 8 
24. The Rich Fool Jerusalem Luke 12:16-21 
25. The Wedding Feast Jerusalem Luke 12:35-46 
26. The Wise Steward Jerusalem Luke 12:41-44 
27. The Barren Fig Tree Jerusalem Luke 13:6-10 

 28. The Great Supper Jerusalem Luke 14:7-14 
29. The Lost Sheep Jerusalem Luke 15:3- 7 
30. The Piece of Money Jerusalem Luke 15:8-10 
31. The Prodigal Son Jerusalem Luke 15:11-32 
32. The Unjust Steward Jerusalem Luke 16:1-12 
33. The Rich Man and Lazarus Jerusalem Luke 16:19-31 
34. The Unprofitable Servants Jerusalem Luke 17:7-10 
35. The Unjust Judge Jerusalem Luke 18:1- 8 
36. The Pharisee and Publican Jerusalem Luke 18:9-14 
37. The Pounds Jerusalem Luke 19:12-27
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The Teacher's Reward
"I have laboured in vain, " a teacher said,

And her brow was marked by care; 
"I have laboured in vain," She bowed her head, 
And bitter and sad were the tears she shed 

In that moment of dark despair.

"I am weary and worn, and my hands are weak,
And my courage is well-nigh gone; 

For none give heed to the words I speak, 
And in vain for a promise of fruit I seek,

Where the seed of the Word is sown."

And again with a sorrowful heart she wept, 
For her spirit with grief was stirred;

Till the night grew dark, and at last she slept,
And a silent calm o'er her spirit crept, 

And a whisper of "peace" was heard.

And she thought in her dream that the soul took flight
To a blessed and bright abode; 

She saw a throne of dazzling light, 
And harps were ringing, and robes were white,

Made white in a Saviour's blood.

And she saw such a countless throng around
As she never had seen before— 

Their brows with jewels of light were crowned, 
And sorrow and sighing no place had found,

For the troubles of time were o'er.

Then a white-robed maiden came forth and said,
"Joy! joy! for thy trials are past! 

I am one that thy gentle words have led 
In the narrow pathway of life to tread—

I welcome thee home at last!"

And the teacher gazed on the maiden's face;
She had seen that face on earth, 

When, with anxious heart, in her wonted place, 
She had told her charge of a Saviour's grace,

And their need of a second birth.

Then the teacher smiled, and an angel said,
"Go forth to thy work again; 

It is not in vain that the seed is spread; 
If only one soul to the cross is led,

Thy labour is not in vain."

And at last she woke, and her knee she bent
In grateful, childlike prayer— 

And she prayed till an answer of peace was sent 
And Faith and Hope as a rainbow blent

O'er the clouds of her earthly care.

And she rose in joy, and her eye was bright,
Her sorrow and grief had fled— 



And her soul was calm and her heart was light, 
For her hands were strong in her Saviour's might,

As forth to her work she sped.

Then rise, fellow teacher, to labour go!
Wide scatter the precious grain— 

Though the fruit may never be seen below, 
Be sure that the seed of the Word shall grow; 
Toil on in faith, and thou soon shalt know

"Thy labour is not in vain!"
—Selected.


